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INTRODUCTION

This publication includes the Final Report and the Technical Report of
the Gifted and Talented Program.

The Technical Report contains the purpose of, procedures for, and find-
ings from each instrument employed in the collection of data relevant

to the major decision and evaluation questions of the 1982-83 Gifted
and Talerited Program.

The Technical Report is not intended fo be a document for widespread
circulation, but rather a technical reference for those interested in
replicating or studying the research and evaluation associated with the

project.
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FINAL REPORT

Project Title: Gifred and Talented f;'rogr'zim

Contact Persons: Martin Arocena and Jonathan J: Curtis

Major Positive Findings:

I. A required districtwide inservice training for teachers in grades &,
5; and 6 was conducted. It is the f£irst time in this District that
a2 major inservice was organized to train teachers on topics of Gifted
and Talented Education.

2. The Independent Study Kit was disseminaced districtwide. O@éfé?i

teachers who used the kit indicated the materials were useful in

aiding the development of independent study skills.

Major Findings Requirina Action:

1. The Office of Gifted and Talented Education stated three object  as
related to independent studies and leadership. Two of these three
objectives were not met. The third was péft@%}%giachieved. Care-

ful consideration should be given to the statement of objectives.

2. Data from a Parent Survey indicate that ﬁéfénEé, after the initial
presentation of the Gifted and Talanted Program's objectives and
goals, are not called back to discuss their children’s achievement
and/or problems.

3. Emphasis should be placed on continuity of gifted.and talented: programs

s
from gradé to grade and from school to school.

Findings Surmary:

Identification Procedures: At present, the District utilizes identifica-
tion criteria established 1ndependent1v for each program. However, each
program must follow the Districb S requ;:cments of selecting students
pased on at ;easc three criteria., The District has committed itsalf
through its Forming thé Future Plans to déeveloping uniform "*1te_1a
across the Districec.

Curriculum Development: The District's Office of Gifted and Té;gntéd

Edvcation developed a set of materizls to teich and guide students in-

volved in Independent studies. The Tndeperdant Stddy Kit was disseminated
districtwide. Overall, teachers who used the kit indicated the materials
were useful ia aiding the development of independent study skills.

vyt -
7 ‘
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Ev°luation The evaluation tasks of the Program included, among other
activities, the collection of data on the areds of 1ndependent studies
and leadership. Students who participated in the Independent- Study Pro-

oram were evaluated by the d1rect1ng teachers on the steps of the Pro—

tainad an average of 7.5 points per item evaloated; and 50% of the stu-~

dents scored an 8 or better. However, the objective stated by the 0ffice
of Gifted and Talented Education was not met.

Participants in the Junior High Leadership Program were evaluated by the
school counselors who were in charge of implementing the Program. The
statistics obtained show that the counselor ‘ratings of the leadership stu-

where SWis the optimam value: The percentage of students scoring 4 or S

points was less than 90% for each item. Therefore, this Project objeztive
was not met.

Particioants 1n the Hi gn School - LeadershlplProgram were evalcated by the
Program coordlnator on 4 scale of 1 to 5, where S lndicated masterv of
certain skills developed in the Program and 1 was "not mastered:" Results
indicate that the group of six students evaluated obtained an average of
4.5 or better on five of the seven skills evaluated.

Parental Involvement: The District's Gifted and Talented Office organized
a series of five workshops for rarents of gifted students. The topics

covered included an 1ntroduct101 and gemeral orientation to the District's

,,,,,

Gifted and Talentad Program, a presentation on some specific areas of girted—

riess, and presentations by guest speakers on 1ssues retated to parenting

gifted chiildren. On the average, the meetings were attended by 40 paren s.

Inservice Training: The Office of Gifted and Talented Educationm of the
District organized an inservice training day required £3r all District
teachers in grades 4; 5; and 6. The inservice was attended by approxi-

mately 535 teachers and support personnel. Overall; participants rated

the vorkshops withran average rating of 5 on a scale of 7 points, where

7 was the maximum positive value:

Evaluation Summarwu:

The following is a description of the Glfted and Talented Program of the
District and a summary of the major evaluation findings for the 1987-83
schoul year. The findings will bé présented by Program component. De-
scriptlons oz tne 1rstruments Lsed and procedures folloWed for the evalu—

‘E‘InallIec:m:ra1 Rerort, Publication No. 82 31,
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Aruitoxt provided by Eic:

The educational needs of the gifted and talented students in the District

were served by two types of programs. The magorlty of the gifted and

taiented classes were planned by teachers at the school level on a
volunteer basis. Each teacher interested in having a2 special class for
gifted students submitted a program plan to be reviewed by the principal
of the school, the coordinator of Gifted end Talented Education, and the
Assistant Superintendent for Elementary Education. The program plans
included a2 description of the educational objectives to be attained, the
selection procedure; a list of activities; and a list of resources needed.

These classes were subject specifics

The second type of Gifted and Talented Program consisted of proorams

organlzed and taught by itinerant teachers whose area of speciaiizat:on

was Gifted and Talernited Education. The itinerant teachers also submitted

program plans. However, their programs were implemented at various schools.

In general, theéese teachers served the needs of gifted students in spec1al
areas of giftedness such a3 high-leével thinking, géneral intellectuzl
ability; leadership; and future problem solving. There were eleven _
teachers whose job was to teach sgecial classes for gifted and taternted
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for rhc skeptics. these are only myths.

In the land of the uricorn. eterything ir healthy @
green. Trees darice in thg wind and flowers wate to each
other. There is a castle on the nillside made cf ivory
wHere the Lord of Love raies. The citizens in tiis

kingdom have no weapons. for they are peace loters.

| have also been to the land of mermaids where the
soft siiky water touches you ever so zertly. Mermaids
and waterbatres s}mm and piay in *hair kingdom of car-

al and ther garwm of sea qrares and sea peaches.
Waterbabies piay chase unth the dolphins and hide and
sowic ith the fisfies. Riding norsecdck o tha sécrorse is
their favorite zame.
. My favornite iand is the land of the rainbow. My best
frievd is the rainboiwns dBught:r We hats picmics
together and eat mist cakes and dew drops. We ride
beautiful uringed horses that dence rhrougn the sry {
lote bounecing on the soft white puffy clouds and riav-
ing tag with the skybabies.

| have been to ail the wonderrui, magical lands where
mermaids and umicorns exist. [ have seen warzroaties
and skybvavies play int tHe paizze of magic. for | 3m one
of the few, the dreamers.

<
-~
e

5&3331 BERFL G ER0ER0EIN

R = -2 <o a2 b o e

§mmmmmmmmmmm



82.72

HOW MANY GIFTED AND TALENTED CLASSES WERE THERE, AND IN WHAT SUBJECTS?

During the 1982-83 school year the District served 2212 students in grades
K-12 with programs of Gifted and Talernted Education. There were 173 pro-~
gram plans filed with the Gifted and Talerited Program Office. Figure 1

Subject, Gifted/Talented Area Elementary Junior High High School

1. Independent Studies 36 - -
2. Language Arts and LA/SS 25 2 1
3. Art Museum Visits 18 = =
4. Math o 11 = 9
5. ‘Computer Literacy 7 6 -
6. General Science 7 1 3
7. Music 10 - -
8. Symphony 7 - -
9. Future Problem Solving 3 2 1
10. Art i 1 2
11, Leadership - 3 1
12. Social Studies 1 i 1
13. Journzlism 1 1 -
4. Chemistzy 1 - 1
15. Creative and Productive Thinking 1 - -
16. Drama o - - 1
17. Environmental Science - - 1
18. English - - 1
19. French - - 1
20: German 1 - -
21. History/Literature - - 1
22. Latin - - 1
23. Spanish 1 = =
Total number of programs 131 17 25

NOTE: The leadership program at the high school level included students from
several District schools.

Figure 1. COUNT OF GIFTED AND TALENTED CLASSES BY SCHOOL LEVEL.

Lorie Yerk
Grade 5, Houston

viii
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HOW WERE PARTICIPANTS SELECTFD?

At present, the District utilizas gifted and talented identification cri-
teria established independently for each program. However, Flexibility
in the astablishment of selection criteria is restricted by District and

State guidelines. Every program must have a selection procedure which -

inciudes tkree criteria; and this procedure must be explained to parents

and students. The criteria for selection thus far have depended on the
type of program, the area of giftedness focused on, and the individual
resporisible for the program. In geterzl, teachers uSeéd pérsonal inter=
views, demonstrated ability, achievement test scores; and scores on tests
of creativity to select students. The District has committed itself to
developing uniform criteria. The recommendations of Forming the Future,
a committee of concerned citizens who set goals for the future in various

aspects of education in the District, were the following:

1. Develop a districtwide identification procedure and
eligibility criteria.

2. Provide at each campus for conitimious identification and
placement of eligible children; supportad by a computerized
céntral studént data managément systew.

Work in this area has begun, but the uniform criteria are not yet
established:

THE CHAIRMAW OF THE

BO8ARE ZS 1A AW

TmPoKlamT CINFEREARE

Jeremy Stetnoesg
Grade 3, Brocke




CURRICULUM DEVELOPMENT

WHAT INSTRUCTIONAL MATERJALS WERE DEVELOPED BY THE OFFICE OF GIFTED

AND- TALENTED  EDUCATION?
-

The District's Office of Gifted and Talented Education developed a set
of materials to teach and guide Stddeﬁté-ihvdlved in independent studies.
Thirty-six teachers in grazdes 3 - 6 used the Independent Study Kit with

approx:mateiy 360 students. These teachers were asked to provide couments
on the kit. According to the commernts Treceived, the kit was well organ-
ized and provided the students with good ideas. Some representative

comments are:

"The research skills and types of study that the kit provides

are essential and well developed for use and understanding.”
"The thorough organizaztion of the eight basic steps makes the
kit @ great teaching tool."

Some teachers also gave suggestions for improvement. In gemeral, they
raferred to specific details of the kit, such as the numbering of pages
and providing more dircctions to teachers on how to use the kit. Examples
of the suggestions are the follewing:

§é§&f§f:eiy and zlil are the same color: Also; it was dl_ffi-

cult to use the k:{:t to teach the whole class (16 students)

at once. It seems wore efficient to teach the whole class,
=specially at the beginning of independent study."

"Develop a Teacher's Guide."

Staff from the Office of Gifted and Talented Education developed a set of
flash cards to accompany the fifth-grade basal meader. These cards in~_
clude high-level thinking questions: The materials will be disseminated

during the 1983-84 school year.

Wind

_ Wind's burning breath

Sweeps across the countryside
_ . Sweltering, wailing

W’hst]mg an unforgetable tune s

Never again to return? _:_,‘ - - ~ — /_ -
--——f‘—_’h\ﬁ—_ﬁ'
Thais Davenport G/Lade 6 F’C‘u,s,wn 7
Crade &, Brooke - \
) i
' ‘j - \<ﬁ
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EVALUATION

WHAT WERE THE STUDENT OBJECTIVES?

The evaluation component included, among other activities, the collection
of data and analyses on the Independent Studies and Leadership Programs.

The nurpose of evaluating these activities was to validate the objéétiveé

1. 90% of the students will receive a rating of 8 or better on
a scale from 1 to 10 on each of the 8 steps in the independent
learning process as well as on the final product, as judged by

the teachers, the audiernce, and the student.

2. 90% of the students inmvolved in the Leadership Programs will
receive a rating of 807 or better as judged by teachers;.
students; and those affected by the outcome, using established
criteria.

WERE THE STUDENT OBJECTIVES MET?

INDEPENDENT STUDIES

Students who participatéd in the indepéndént Studies Erojéct were evaiu~

Form: This instrument was designed by ORE and consisted of three parts.
Part A was used to identify the grade and school of the student: Part

B consisted of eight items which represent steps in the process of con-

ducting an independent study such as selection of method of stndy, product
developed, and presentation. A 10-point scale was designed to evaluate
each of the eight steps. Each scale has a set of antonymous adjectives

as opposite poles., Finally, the third part consisted of two open-ended
questions requesting information on the Independent Studies Kit.

Results indicate that the average obtained by the °roup of students in
the Independent Studies Program was seven points or better for each of

the items: However; on nomne of the items did 90% of the students obtain

eight or more points. Thus; the objective for the program was not mets

Judging from the percentages attained; the objective; as defined wa§7rot
realistic for this component. 1982-83 was the first year of use of the
Independent StudZes Kit. Therefore, tha results obtained may be taken as

the baseline to estuablish achievement objectives in the future:
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LEADFRSHIP PRCGRAMS AT THE JUNTOR HIGH SCHOOIL. LEVEL

étudencs iho parcicipated in the i'eadership ?rogrém were évaiuated at the

the program. The évaluation form was based on the objectives defined at
the beginning of the year in (he program plans: TFor example; one of the

skills measured was the ability to communicate ideas to others inm a skili-

ful manmer. A scale of five points was used.

Results indicate that counselmrs- ratings of the 1eadership students at che
junior high school level average approximately & on a: scale from 1 to 5,
where 5 was the valueﬁindicating that the skill was mastered After
analyzing the data collected; it was found that the objective stated by

the Office of Gifted and Talented Education was not met. Judging from

the statistics obtained; the objective stated appears to be unrealistic.

LEADFRSHIP PRIGRAM AT THE HIGH SCHOOL LEVEL

at the high schgol level The participants represented all the District s
high schools. The members of the council selected 2 problem in the
community and worked jointly constructing, implementing, and evaluating

a plan of action. Participants began this particular project; alternative
honSing for the elderly; in February 1982.

At the end of the project, May 1983, each student was evaluated by the

project coordinator on eight skills deveioped through proJect participa-
tion. A scale of five points was used, with 5 indicating that the skill
had been mastered and 1 indicating no development. Some examples of the
skills evaluated are goal setting and effective group communication. Re-
sults show that the group of six students evaluated obtained an average
of 4.5 points or better on all the skills evaluated except one. The

average for group managenent strategies was 3.8 points. The Program

objective for the Leadership Program at the high school level was par-

tially achieved: Program students met the obje:tives in seven of the

eight items evainated.

”—Whjt A Kid Wouldn't Say ]

If you asked a boy if he likes snotw. ﬁl
He'd probably never say no.
On a snowy day a kid would never say.

] don't want *o go out and play today.” f
k Kids go with snowflakes like milk goes with cornflakes.
S0 say HELLO to a snowy day.

Dane Caruthers
L Grade 4, Winn
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WHAT INSERVICE TRAINING DID TEACHFRSARECEIEEe

The Offices of Gifted and Talented zducation and Staff Development organ-
ized an inservice training day required for all District teachers in
grades 4, 5, and 6 to familiarize the District's teachers with:

] prgcédurés for the identification of gifted and
talented students;,

e strategies to teach gifted and talented students,
e high-level thinking questioning,

© and the resources available in the District to
support gifted and talented education.

The inservice was attended by approximately 535 teachers. The day was

divided into two sessions; morning and afternoon: P=ch session con~

sisted of six groups with identical agendas.

Participants of the inservice were asked to evaluate the overall in-
service sesston as well as various aspects of the workshop such as
clarity of objectives, materials presented, content, pace, and knowledge
gained. Space was provided for open-ended responses identifylng strengths

and weaknesses of the inservice training provided.
The following findings come from the teacher evaluation:

¢ The obtained average value for knowiedge gaxned was

4:74 on a scale from 1 to 7 where the latter was the
optlmum value expected. The poles of the scale were
"negligible'" and "significant.™

e The average rating for the overall workshop was 5.11

Trum yalue., The poles of the scalée were "excellent"
and "poor."

The results seem to indicate that most teachers perceived the training

as valuable to them: However; the results obtained were below the values

expected by the organizing staff. The fact that the inservice was re-
quired may have had something to do with this finding.
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Among the specific points mentioned by the respondents as valuable were:
@ strategies to teach gifted and talented students,
@ curriculum activities specifically designed for

gifred and talented students, ‘

and descriptions and instructions on how to use

the Torrance Test of Creativity.

Two areas were mentioned frequently as needing improvement. They were:

e repetition of activities and ideas learmed in other
inservice training workshops,

e and the réq’ui.réd nature of the =avent.

A0, 2% S e |
NS 203 % St k\o\“\, T
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AN L Sef _ ]
& T AN A One ear forward,
o SO One ear back.
' Here comes Daisy
e White and black.

Masked and spotted

from head to tail.
She barks at the person
Whenever she feels
‘a cool breeze
she sits down
under
the
o trees
The only bad thing
about Daisy is that
' she has fleas.

Katie Koch
Grade 4, Zavala

Thacy Jenmtings

Grade 4, Housion , o e




PARENTAL INVOLVEMENT

HOW WERE PARENTS INVOLVED IN GIFTED AND TALENTED EDUCATION?

The District's Office of Gifted and Talented Education organized a series

of workshops for parents of gifted and talented students. The first work-

shop was a general orientation meeting for parents about the District's
Gifted and Talented Program and the resources available. During this
meeting, teachers who were im charge of managing the Program for gifted and

talented students _were presented. There were also two meetlngs whe_e

programs and components of the Gifted and Talented Program such as

high-level thinking, and creative problem solving. TFinally, there were

two resentations made by noted speakers of the communit where the issues
presentations made 14

of parenting the gifted and talented child where addressed. The five
workshops were attended by an average of forty parents each.

&esucnses to 4 parent sSurvev designed by Taxas Educatlon Agency prov1ce
some information about parental invelvement, This survey was
administered only to parents of sttidents in Gifted Programs in grades
5, 7, and 9. There were 504 surveys sent; however, only 327 (163) were

completed and returned: The foiiow:ng findings come from that source:

Sixty percent (97 of 163) of the parent respondents

o

said they had been imvited to visit the Program and
had been given the opportunity to visit with the
Program teacher. Powever, 53 parents,of,l63 (3372
said they had not, and 13 parents (77) did not
address the item.

e Twenty-nine percent (47 of 163) of the parents who

returned the questionnaire said they attended parent

activities related to probiems, needs, and programs

of the gifted and talented students. However, 111

(68%) said they did not attend, and 37 (23%) did not
address the item.

® Ninety percent (146 of 163) of thé parents who re-
turnéd the survey said they would like their children
to continue in the Gifted and Talented Program. Only
13 parents (8%) said they would not, and 4 parents
(2%) did not answer the question:
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The information collected on parental involvement seems to indicate that
the parental involvement component of the Gifted and Talented Program

,,,,,,

would be enhanced if the follow1ng recommendationq are implemerited.

o Continué with thg organ;zation,of parent workshops,
-related to specific areas of giftedness and parenting
gifted and talented children: The topics seem to be

.reievant to the interests of the pareits.

@ Have teachers in G:Lft:ed and Talent:ed Progra:ms meet
parents more often to explain the goals of the Programs,
and to proV1de follow=-up information to them throughout
the year.

) ;ﬁéfééééigﬁé circulation of the Piograﬁié newsletter

to include aiil parents of students in Gifted and

Talented programs.

o Identify strategies to assure that other parernts
who may not be involved in the Program have ways
to réceivé information.
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GIFTED AND TALENTED PROGRAM
APPENDIX A

INDEPENDENT STUDIES EVALUATION FORM

A=1
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ERIC

Aruitoxt provided by Eic:

INSTRUMENT DESCRIPTION:

iNSTRUMENT BESCRi?Ton:

the studentigrade and school. Part 3 consists of eignt Items uhlch represent steps
in the process of conducting an independent study project. A 10 point scale was designed

to evaluate each of the _eight gtevs. Each scale has 2 set of antonvmous adjectives as

poIéS' E‘ina:tiy, Ché chird part L.OﬂSiSCS of two open=2nded questions requesting

To whom was the instrument administared? - --
To teachers who requested the Independent Studies Lva-ua"ion Fotm {rom the Office

of Gifted and Talented Education.

Hew many times was the instrument administarad?

Oru._.' once.

When was ths inzfrumant_administered? . o
The Indépendént Studies Evaluaciodi F5¢m was sert to teichers directing study
projects on May 9, 1983.

‘Where was the instrument administered? .
Teachers evaluatad studencs at their schools.

Vv‘wo acdminisier ed the instrument?

ORZ mailed the forms Lo teachers. Tue instruzent s seli-administerad.

What training did the administrators ﬁ'a‘}e':’
Not applicable.

Was the instrument administared uncaer standardized conditions?

Unknown.

Were there problems with the instrument or the acministration that
might arfect the validity of the data?

Unknown.

‘Who daveloped the instrument?
The irstfumeént was develoned by ORE based on information received :rom the
OFZice of Cifted and Talerted EZducation.

‘What reliability and validity data are available ¢n the instrument?
Yone.




g2.41

Independent Studies Evaluation Form

Purpose

An evaluation form was Gesigned by ORE to address the following decision

and research questions:

Decision Question Dl: What components of the present District

effort, if any, should be modified or deleted? Should any com-
ponent be added?

Evaluation Question Di-15: Was the stated objective attained

for students involved in the Independent Study Program?:

90% of the students wxll receive a rating of 8 or better

on a scale of 1 to lO on each of the 8 steps in the in-

dependent 1earn1ng process as well as the final product

as judged by the teachers, the audience, and the student.

Evaluation Question DI-19: 1Is the Independent Study Kit used
by teachers of the gifted/talented students? Does it meet a

need for instructional materials for gifted/talented students?

Should it be modified?
Procedures

year, a set of materials to teach and gUIde students interested in com-
pleting an 1ndependent study prOJect. The set of materials was called

the Independent Study Kit and it was sent to teachers and librarians of
the District who requested it.

The Glfted/Talented Office of the District set an achievement objective

for studerits conductlng 1ndependent stud} progects. It is presented

in the purpose section of this append:x. To validate this objectlve,

ORE de51gned the Independent Studies Evaluation Form: It is based on
information provided by the G/T Office.

The Independent Evaluation Form was mailed to District teachers and 1li-
rarians who reported u51ng ‘the kit and who had students conducting pro-

Jects in grades three to six. - Each dIrectlng instructor completed one

form for edach of the students under his/her supervision:
The Evaluation Form consists of three parts:

o TIdentification items:
o Evaluation of processes and outcomes of the

independent study project:
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o0 Teacher comménts on the independent Study Kit.

Each part w1ll be descrlbed as follows:

A. Identificaticn items.
The students evaluated remained dnonymousS. Howéver, evaluating
teachers were asked to report the student's school and grade.

B. Processes and Outcomes of the Indepéﬁdent Study Project.

in the process of conducting an independent_ study prOject

such as research questions selected and collection of 1nformat10n,
among others: A 10 point scale was designed to e€valuate each of the
eight steps. Each scale has a set of antonymous adjectives as
poles: Teachers were asked to circle the number on the scale

that reflected the student's performance; according to their ownm
judgement:

€. Teacher Comments on the Study Kit.

To coliect information on the Independent Study Kit per se,
teachers were asked to identify, in their opinion, the best

aspects of the kit, and make suggestions for improving the
materials:

A copy of the Independent Study Form is included in this appendxx as

Attachment A-1.

After evaiuatxng the participating students, dlrectlng teachers Sent the

completed forms to the ORE for tabulation of results and analyses.
Results

HOW MANY EVALUATION FORMS WERE RETURNED?

At the end of the school year, 134 completed forms were sent to ORE for

tabulation and aualyses:

Figure A-1 presents the breakdown by grade of the students evaluated,
and Figure A-2 shows the number of forms received by school.

A=4




Grade Number of Students Percentage
Third grade 3 2%
Fourth grade 38 28 %
Fifth grade 32 24 7
Sixth grade 48 36 7,
Not classified 13 10 %
Total 134 100 %

FIGURE A=l. COUNT BY GRADE OF THE INDEPENDENT STUDIES EVALUATION
FORMS RETURNED.

School N. of evaluation forms received
Barrington 1
Becker 17
Campbell 1
Gullet 28
Langford 7
Read 18
S. Houston 8
Odom 2
Matthews 13
Webb. 13:
Sdnchez 5
Winn o 16
Unidentified 5

Total Students 134

TIGURE A=2. NUMBER OF COMPLETED EVALUAT ION FURMS RETURNED BY SCHOOL.

Was the Achievement ébjectiVeAMe{?

To validate thé objective for the independent studies proeram; two
staiistical analvses were conducted, computation of descri,  ive
statistics and the frequency of scores above 7, item by item. Figure
A=3 presents thé descriptivé statistics.
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ftem N Average Sb SE
1. Organizaticn of the 134 7.34 1.87 161
topic
2. Research Ouestions 134 7.35 1.86 .16l
Selected
3. Method of Study 134 7.46 1.67 144
4. Use of Resources 134 7.27 1.81 .157
5. Collection of Informa- 134 7:50 1.87 .162
tion
6. Product Developed 118 7.65 1.75 .161
7. Presentation of Project 118 7.56 2.04 0.188
8. Overall Evaluation by 136 7.32 1.87 0.16

Directing Teacher

FIGURE A-3. DESCRIPTIVE STATISTICS BY ITEM OF THE INDEPENDENT
STUDIES EVALUATION.

The results shown in Figure A-h indicate the mumber of students who
scored an eight or better on each Of the items of the Evaluation
Form.

A=6
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- N of students with a Percent of
Item score of 8 or more Total
1. Organization of the 71 ' 53%
topic.
2. Research questions 75 56%
selected. '
3. Method of study: 74 55%
4; Use of resources. 65 49%
5. €ollection of 71 53¢
information.
6. Product developed: 72 61%
7. Presentation of the 70 59%
project.
8: Overall evaluation 69 517

by directing teacher:

FIGURE A-4. NUMBER OF STUDENTS WHO SCORED 8 OR MORE ON EACH ITEM OF THE
INDEPENDENT EVALUATION FORM.

The results obzained and presented above indicate that the objective

stated for this Program by the Office of Gifted and Talented Education

was not met. Iudglng from the percentaoes attained; the objective; as

defxned was not realistic for this component. 1982-83 was the first

year ol Implementatlon of therIndependent Studies Kit. Therefore; the

results obtained thiis vear may be taken as the baseline to estatlish

achievement objectives in the future:

Was the Independent Study Kit used by teachers of the gifted and

talented students°

A roster of aii the teachers and librarians who requested the ¥nde~-

pendent Study Kit was provxded by the Office of Gifted and Talented

Education. Each llsted 1neructor was contacted by telephone and
asked three questlons, 1) were they uslng the Kit?; 2) if they were,

at what grade level?; and 3) with how manv students9 Thus; it was
found that 36 teachers in grades K-6 were using the Kit with 392
students.

A=Y
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Does the Independent Studv Kit meet a need for giftéd studénts?  Should
it be modified?

There were twelve teachers .ho shared their views on the merits of the
kit: 1In general,; these teachers had a favorable opinion. The follow-
ing aspects of the kit were mentioned by the responding teachers:

"The numerous avenues pointed out to the children every step
of their chosen project."

"Having everything in cne place so students can browse
through as needed.”

"Challenging to hlghly skllled students. It offers un-

limited subject matter:"

""reaches the students other ways to use information.,”

"pProwvides a research mode:"

"students learn basic skills of letter writing, research; etc.'

"Thé réééérc}h skills and types of study that the kit prOVideé

"The thorough organIzatxon of the eight basic steps makes the

kit a great teaching tool."

"The big Book of independent study provided good practice of
skills."

Some teachers also gave suggestxons for improvement: All of these
suggestions are presented below;

"It is very difficult to keep the 'gathering information' sec-

tion organ "zed because ail the various topics are numbered

separately and all are the same color:. Also, it was diffi-

cult to use the kit to teach the whole class (16 students)

at once. It seems more efficient to teach the whole class;

especially at the beginning of independent study:'

”Hy main complalnt is that most of the children had a hard
t ime following through with what they said they wanted to

do. By the end; the indepeﬁdent study prOJect became a

chore to complete,inot fun to finish: Next year I think
they'il have a better idea of what is expected."
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"fore examples of types of higher level questions that would Iead

to varied methods of study:"

"Fraining for teaching using kit for the first time. I loved

using the program though I learned with my stuvdents."

"Section on making note cards."

"Provide a g/t teacher to work with all gifted kids simultaneous-

1y while they use the kit."

""Needs more teacher direction for isage: It's monotonous/

cumbersome for a child to go through independently."
""Develop a corollary to be used with primary (K-3) students."
"Numbering of ﬁéééé is confusing:"

"Develop a Teacher's Guide:"

"Maybe make a Level I and Level II kit:"

"Include a section which would present to the student the format

for written formal reports.”
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STUTY EVALEATION FOR
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GIFTED AND TALENTED PROGRAM
APPENDIX B

LEADERSHIP PROGRAM EVALUATION COMPONEN
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The High School iéﬁééisﬁiﬁ Fora <onsisted of an objective containing £ive components.
Each of these components was evaluated in zerms of a five-point scale where 5 indi-

cated that the skill was mastered, and 1 indicated the skill was not developed. &An

example of a skill evaluated is che abilify £5 s&lect 3oals.

To whom was the instriment adminiscered?

To parctizipacing students on the Austin Council for Tomorrow.

Hewmarv tizes was the iastrusment adminisctered”

Only once.

n {nths were complecad during the last week of classes of the

1982-33 school wear.

e JimiHT 1EapIA =W3
400 3IoLai1373arid I0E

oordinaror of the program.

a
i
o

The evaluaticn form was adminiscered by

4iid rha-—3daniniscrasors hava?

s cempleca the f£orm -were provided by cthHe Office of Ressarch

re-gffacs
Urnkxnown.
Wno d2velspad tha fagerumane?
The Gifted and Talented Qffice in Zcofpsration with thé Jffice or Research and
Zvaluation.
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'INSTRUMENT DESCRIPTION:

3rief description of che instrumenc:

fhé Léadetshiﬁ Evaluation Form,conéié;s of seven ébjééﬁives which were stated b§
the 8¢hool counselors .of thé District in cooperation with pérsdnnel from the
Gifred and Talented Office. Each objective has a five-point scale and 1t varies
from 5 which indicates the skill was mastared to 1, skill not developed.

To- whom was - the Instrument administered?

The instrument was administered to students participating in the leadership

.program 1t these cthree schools:
Murchison, Pearce, and Lamar.

¥¢w Tdnv £IZes wis the Inssrument adiinistarad?

Only once.

Whea was the instrument adminiscered?
The instrument was administered during che last week of classes of the 1982-33
school year. .

wndara wis

It was administared a:z the schonls.

he progranm at each school.

8]
Yoo
"
1)
2]
N
kt,
oo
1]
I
[ )

ives wers writtenm by the counselors, and the scale used o measure

d £rom the program nlan.

[ad
[Tl

-
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Leadership Project Evaluation Component
Purpose
Evaluation activities were conducted by ORE to address the following
decision and research questions:
Decision QUQetlQRﬁD—L What components of the present Dlstrlct

effort, if any, should be modified or deleted? Should any
component be added?

Evaluation Question D1-1: Was theé stated objectivée for
students involved in the leadership abilities program for
grades 7-8 and 9-12 met?

The objectives stated by the G/T office for the leadership program were
the following:

For grades 7 and 8:

90% of the students will receive a rating of 807% or better
as Judged by teachers, students, self and others affected
by the outcome using established criteria.

For grades 9 ~ 12:

90% of the students will receive a rating of 80% or better

as Judged by teachers,rstudents and those affected by the
outcome using established criteria.

Procedures

To validate these objectives, participants in the leadership program at

the junior high school level were evaluated bv the counselors in charge B

of implementing the program. At the high school level, part1c1pants were

evaluated by the project coordinator who was a teacher from the District's
Office of Gifted and Talented Education.

The instrument used to evaluate the part1c1pat1ng students In the teader-
ship program was the set of objectives listed in the program plan: 4

program plan includes a descr:ptlon of the goals and obiectives of each

class;, an explanation of the criteria used to select students, and a

declara*lon of support services needed. These program plans zre sent to
the Office of Gifted and Talented Education for approval.
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The objectives defined in the program plans state SklllS and/or knowiedge
that participating students will learn through the activities of the
specific program during the School year. The list of objectives is
accompanied by the following evaluation scale:

5. MASTERED

4, COMPLETED

3. PARTIALLY COMPLETED
2. INITIATED

1. NOT DEVELOPED

HIGH SEHOOL LEADERSHIP PROGRAM.

ﬁiigadegsblp program called Austin CduhC1i for Tomorrow was imuiemented

at the high school level. The participants representéd all the D1str1ct s
high schools: The members of the council selected a problem in the

communlty and worked jointly constructing; implémenting, &nd evaluatlng
a plan ogigctxon. Partlcxpants began this particular project, alternative
housing for the elderly, in February of 1982.

for Tomcrrow was the follOW1ng'

Students in the leadership program, thé Auscin Council for

Tomorrow, will develop skills in the follecwing areas:

1eadersh1p rights and rtsponS1b111t1es
group management strategies
seif-discipline techniques

effective group communication
decision making

goal setting

public speaking

research techuiques.

(o« IENU RN W, TR S U NS

Counselors and project coordinators directing the leadership programs
COmpletad an evaluation form for each participating student. Once com-
pleted, the instructors sent the forms to ORE for tabulation and analvses.

LEADERSHIP PROGRAM AT THE JUNIOR HIGH LEVEL.

The leadership ﬁi@%téﬁ at grades seven and eight were implemented in
the following three junior high schools of the District:

Lamar Junior High

Murchison Junior High

Pearce Junior High

@~ -
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The objectives stated for the leadership program at the junior high level

were the following:

1. IdentIfy and evaluate strengths and weaknesses in oneself in

regard to the leadersth skills listed below and demonstrate

an improvement in the weaknesses.

a. makxng decisions qu1ckly

b. acceptxng criticism

c. delegatxng respon51b111ty to others

d. being able to fqgsee problems
e. seeking ideas from others
f. Dossessing good setf-control

g. being a good listener

h. communicating well with others

i. possessing self-confidence

2. Describe, demonstrate and understand when to use one or more

Successful methods of leadership. For example'

a. autocratic
b, democratic
c. free-rein

3. Communlcate ideas to chers in a sklllful manner by applyving

comrunication skxi*s (tistening; speaking; reading, writing)
in actual projects selected by the group.

4., Define the purpose of the group and participate in goal
seler tion:

5. Select activities that reflect the goals and purpose of the
group.

6. Resolve conflicts in a logical, constructive manner.
7. Demonstrate problem solving ability by utilizing a »lanning
téchnique such as the one betow:

- 1dent1fy task

- collect 1nformatlon and ctassify
— analyze facts

— consider alternate courses

~ Select course of action

- determlne and allocate resources
-~ eyzludte outcomes; products and people involved.

8. Applv leadersblp skllls, communication skills; goal settlng skills
decision making SklllS, confixct resolution skills and public
speaking skills in carrying out a ''real life'" project.

9. Demonstrate leadership skills by preparing for, participating in,

and making presentations at districtwide leadership workshops

organized by the leadership groups.

=6 4
O < ¥
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Results

HIGH SCHOOL LEADERSHIP PROGRAM.

The Austin Council for Tomorrow is a special leadership program for hlgh

school students. PartICIpantc in the program develop leadership skills

through a hands-on experience. The program is directed by a teacher who
acts as progecc coordinator; but students are allowed flexibility in the
selection of a ponect based on an identified problem in the communitys;

and the means and ways to reach a resolution. The activities of the

Coancil are not iimited to the school year: The project "housing alter-

natives for the elderly' began in February of 1982: Thirteen students

were selected to participate in the €ouncil from all District high

schools; but onty a group of six concluded the project.

average of 4.5 or better on a 5 pownt scale on all the skills evaluated

by the project coordinator except one. The average for group manage—

ment strgtegies was 3.8 points. Figure B-1 shows the statistics for
each item:

Percentage of Students

Item N Average SD Who Scored & or Above
1. Leadership rights and 6 5 0 100%
responsibilities
2. QggggimggaOement 6 3.8 0.72 66%
strategies
3. Seif-discipiine 6 4.5 0.54 100%
tecnniques
4 ??i?CF?Y?,gFQCP 6 4.5 0.54 100%
commonication
5. Decision making 6 5 0 100%
6. Goal setting 6 4.8 0.40 100%
7: Public speaking 6 4.16 0.98 66%
8. Research techniques 6 4.66 0.51 100%

FIGURE B-1. DESCRIPTIVE STATISTICS AND PERCENTAGE OF STUDENTS SCORING
4 POINTS OR ABOVE BY ITEM FOR THE AUSTIMN COUNCIL FOR
TOMORROW:
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The student objective stated by the Office of Cifted and Talented
Evaluation for the high school level was partially achieved. Program

students met the objectives in six of the eight items evaluated. The

areas in which the stated level was not achieved were group managément

strategies and public speaking:

JUNTOR HIGH SCHOOL LEADERSHIP PROGRAM.

Counselors in charge of implementing the leadership program at the

three participating juniorhigh schools returned completed evaluation

forms for 27 students. Each of these studencs was evaluated on nine

items. Figure B-2 shows descriptive statistics of the data analyzed.

Percentage of Students

Item N Average SD Scoring 4 or Above
1. Generat teadership 27 410 .786 82%
skilts
2. Understanding and appli- 27 3:85 -803 70%

cation of severat methods
of leadership

3. Communication of ideas 27 3.96 1.10 89%
to others

4. Group management 27 4.03 .838 85%

5. Decision making 27 4.14 .848 81%

6. Resolution of conflicts 27 3:89 1.06 70%

7. Preparing plans of 27 4.00 .816 78%
action

8. Complation of a 27 4.10 1.06 74%

"real life'" project

9. Public speaking 27 4.07 1.08 70%

FIGURE B-2. DESCRIPTIVE STATISTICS OBTAINED FOR THE JUNIOR HIGH SCHOOL
LEADERSHIP PROGRAM.
The statistics obtained show that the teacher ratings of the leadershlp

students at JunIor high school average approximately 4 on a

r

scale of 1 to 5 where 5 is the optimum valce.

0o

U
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After analyzing the data collected, it was found that thé objective Stated
by the Office of Gifted and Talented Evaluation was not met. The per-
centage of students scoring 4 or 5 points was less than 90% for each item
as stated in the objective. Judging from the statistics obtained, the
objectives stated appear to be unrealistic.

This appendix includes three attachments. Attachment B-1 includes the
pamphlet used to announce the Austin Council for Tomorrow Program. It
contains a description of the Project. Attachments B~2 and B-3 present
the evaluation forms used to evaluate the leadership programs at both
levels, junior and senior high schools.
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RIC 2

Oglec%zves/Evafuafzon o AmeemT B2
STUBENT | = 7 TEACHER: _

SCHOOLCYEAR: 125753 SUBJECT SREA OR COURSE TUILE: findpsvtire

SCHOOL: . GRADE LEVEL: P2 8 PROGRAM PLAN #

To indicate the degrea to which objectives have been met; rate on a sciale as
follows: L ia T
Partially ccmpleted

initiated
Not Yet Begun

5 Mastered 3
4 Ccmplete 2
1

‘Demonstratdanfl

i
i
|
|
|
1
\
\
|
|
\

L i

N

Intenview
ngqawnu’-ﬁ‘

u/ /ummsz

Hay-

Product
‘Papen/Pencil
Discussion
.ﬁ e

wlf -

January:

Exch member of the Leadewship group will be
able Zo:

T.- identliiy and evaluats sireaghts and weak- X X x| %
nesses Ln_oneseld Lin regard to the L2adenr—
Sl sRE2RS Bisied belew and demonsthate
an Lrprovemend in tine weaknesses.

- a.- makiag decisions quickly

b.= accepting criticism ,

¢.- deloguting respondibility #o othets

d.- being able 0 joresez prodlzmh

Aeeling Lidecs grom ozhens

peadessing gccd selg-control

g:- baing a gocd Zistaner

ns- cemmuiticating WZVZ’LLuI orens

£i- possessing 5a£a~”0ﬂ5¢u2ﬂc2

2.- dascribe, damonsitate and ditdewsiand when X X b4
te uwse an e _more successiul methods of
Zeadaashio For exampla:

a.- auocrcitic
b.- democratic
C.- jrez-nein

communicas ideas *o others in a $hi2fiul x| x | x| x| x
mannest oy aprfying cormunicalilon Sk{2LS
{Zistaining, Speaking, 12ﬂwind,ruzabxugl in.
cctuald pacfects Selectad Oy e greup.

Wy
i

di- da«&ne the fa%po&z 03 he group and ratéi- | x | x x| x
crate wn goal selaciion.

e
7

i

O
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Objectives/Evaluation [ tolt)

STUDENT NAME: TEACHER: _ ,;,,,,,i/fff -
SCHOOL YEAR: SUBJECT AREA OR COURSE TITLE:

SCHOOL : _ GRADE LEVEL:_____ PROGRAM PLAN #_ _ - - —

\ ATTACHMENT B~2

To indicate the degres tu which objactives have been met, rate c¢n a scale as
AC”TC.\IS - _ L :
5 Mastered 3 Partially completed
4 Campletad 2 Initiated
' 1 MNot Yet Begun

Oéj@efz‘vzs

January

May,
Demonstration
Product
Intervicw.
Paper/Pencil
Discussion
Otiher:

P
x
Pa3
=

5.- s2f2ci activdities that reflect the aoals
and puspose of he group.

5.5 mesolue conjlicts in a Logical, constructide x X
mannen,

7.~ demandtwate problom scx’.vma ability by x| x ! x| x| x| x
utilizing a planning iicnndigue such as tne
one below:

{dentify task

collect Lagecrmation and cRassLiy
analyze jacits ,

condldon alternats coursas

- select cowrse 05 _action

- determine and c2Zocats ASsourcis

- valucte outcomes, products and -
neople anoivzd

§.~ apply Leadersnip Amczﬂa ,ccvmun&cﬁxxan x|l ox x| x| x
Ski228;, goal seiting 5@¢5£A decision maRing

- Skills; conglick resclution SRIZLS and
rublic dpeaking srRUZLS in caviying cut &
"roal 2&52" proieck.

9.~ demonsbrete Leadenship skRLZZs b_/ prepariing | x| x | x | x| x
fon, patticipating 4n, and making prelea-
totions at disduict -mxdz Lendersndp woth-
snops orgainized by the Zeadersindip ghoups.

B-i2 4,

S




Oéjzc% ¢s/Evaluation

ATTACHMENT

B-3

TEACHER:

STUDENT HAME:

SUBJECT AREA UR CCURSE TITLE:The-Austin Counci’

= Tomorrow

5 UCL- __ GRADE LEVEL: _ PROGRAM PLAN 2
To indicate the c egres 13 which objectives have besn met; rets on a scala as
follows: S , , L
5 Mastered 3 Part1a]1y ccmpleted
4 Cemp?e.ed 2 Initiated
1 MNet Yet Begun
[ =
5 el =
o =| = ©
~ [ .- b3} Q —
. / 'és . : 170 BT B S - I
2 OJ/ZGIVZS S12|5|5|3|E
= > = o - = v, =
g = g | sl 2= 2
- = cla |—=le|ae|o
Students in the leadership program ACT, The X} X X X
Austin Council for Tomorrow, will. deveiop
skilis in the following areas:
X X
1. 1tleadership rights and responsibilities
2; group-management strategies x| x| x| x| x| x
3. seif discipiine techniques
4, effective group communication
5: decision making
6. goal setting
7. public speaking
8. research techniques
X X X X X
| IS SR o S
Q. © R=13 . i
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GIFTED AND TALENTED EDUCATION
APPENDIX C

WORKSHOP ZVALUATION FORM

c-1
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82.41

3riaf dasepiselon o she imgeTe=anc: -

The Workshop Evaluation Form consists of four components: a) identification of participants
by grade only and workshop acttecded, b) seven variables measuring various aspects of the
workshop, ¢) two open-ended Juestions concerning valuable points obfained from the wWrkshop
and an additional guestion of whether the participants felt the need for additional informa~-
tion.

Each of the eight variables that measure various aspects of the workshop is scaled on
a seven point scale.

3c=l

-

>3 Hes

iszacad

To parcicipants of the Inservicz training on zifted and talented educarion.

305 sanv s4=as as sha inéerumant admindstazad?
It nisZered only dnce per workshoo.

Shan <as-zha 4=
The Workshop Evaluacion Form was administered as part of the workshop activities.
1

ast activity of the inservize trainiag.

The completion of the form was the

There were twelve workshops

av

lasz activity in each 37 the twelve W

as
5 were stagndard.
sha 4ostTiment $T tne aZmiad

ThHe 1fstTirgant was orizinally developad by the Office of Gifred Educaticn: It was
i 4 K k
rerieved and chanz=d by Office of Reszarch and Zvaluation
‘laas vellanilizet amd falizizT data ava 2vgllzbla s che lmssTuzenct?
None.
2 fzr lmzamresing

ERIC

Aruitoxt provided by Eic:




82.41
WORKSHOP EVALUATION FORM
Purpose

Theerrkshop Evaluation Form was used to address the following
decision and evaluation questions:

Decision Qgestﬂon Dl: What components of the present District
effort, if any, shoula be modified or deleted? Should any
components be added?

Evaluation Quaestion DI-8: What staff development have
District teacheérs réceived regarding insStruction of
gifted students?

Evéiuatiog éueétioﬁ D1-10: How valuablé was the inservice
training for teachers?

Procedures

Introduction.

An inservice training workshop required for 4th; 5th; and 6th grade

teachers of the District was organized and implemented by the offices of

Gifted and Talented Education and Staff Development: The inservice was

attended also by teachers from other grades,; principals and assistant

p*lnClpals on a volunteer basis. The Gifted and Taiented Fducation
inservice tralnlng was held at the Marriott Hotel on Januwary 20, 1983.

There were 12 sessions during two se551ons, morning and af:ernoon.

The twelve sessions presented the same ideas; activities and materials.

Each workshop was conducted by two or three teachers of the Gifted and
Talented Office.

The obJectlves of the inservice as presented in a handout given to parti-

cipants were the follow1ng. Each of the participants by the end of the

workshop would be able to: a) define gifted education, b) describe five

training strategies for gifted students; c¢) list three principles of

dlfferentlatlng curriculum for gifted students; and d) describe the kinds

of material and human resources available through the AISD Office of
Gifted Education.

The Workshop Evaluation Form.

€-1) was des;gned originally by the Offlce of the Gifted and Talented

Education of the District. This form was reviewed and modified by the
Office of Research and Evaluation.



8241 j
e
The instrument developed consists of four components:

attended:
b) eight scaled items ranking the following variables:

o clarity in the presentation of the workshop's
objectives

o degree of interest regarding the ideas and activi-
ties presented

o presenter's ability to communicate
o quality of the materials used
o degree of the difficulty of the content covered

o appropriateneSs of the pace (timing) of the presenta-
tion

o evaluation of thu knowiedge gained in the workshop
o an overall ranking of the workshop.
c) ves/no question regarding the need for more information.

d) Two open—anded questlons asklng for 1dent1f1catlon of valuable

activities provided bv the training and suggestions for improve-
ment.

Administration.

The evalu tlon form was dlstrlbuted to the part1c1pants of the Gifted and

Talented’ Educatlon 1nserv1ce training. The completion of the form was

the last ‘activity of the workshop. Part1c1panus were asked to teave the

completed surveys in a box at the exit of each room: The form allowed the
participants to remain arionymous.

After codification, a computer file was created. It is stored at the
Universitv of Texas at Austin's Computatlon Center. The data on the

Scaled variables and the yes/no questions may be accessed through the

Taurus sSystem under the code name A578 6ISER., The data 1ayoot ofighe

file is jincluded in this appendix as Attachment C-2. The open—endod
responses are included in this appendlx as Attachment €-5. They are

presented by session,.

yak

C

c=4
O

ERIC

Aruitoxt provided by Eic:
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Results

Fach part1c1pant was asked to rate several selected features of the wor k-

shop on a scale of seven pcints: From the collected data, mean, median

and standard deviation were computed for the inservice training as a
whole and for each 1nd1vidual session:. Seven was the selected maximum

pole and orne the minimum poie of the scale. There were three variables_

(pace, knowledge galned and content difficulty) for which point four of

the seven point scale was the optimum value antic1pated For all other

variables, seven was the optimum value: Figure C~1 shows the statistics

for each of the variables for inservice training as a whole. Attachments

C~3 and C—4 include a frequency distribution for each of the scale values

obtained tor the inservice training and for each workshop respectively.
Flgure C-l shows that the means of the variables 5, 6, and 7 clus;er arognd
4 (3.97, &. 09 and 4 74) which was the optimum value expected. The total

average for the rest of the varlabies, which were allowed to vary from

one to an optimum of seven, cluster around the 5:52 level.

The standard deviation for each variable is also included in :lgure Qa‘
The values obtained are at or above the 1.25 level. This shows that the
set of résponses was relatively heterogeneous.

VARTABLES N. OF MEAN STANDARD MEDIAN OPT UM
CASES DEVIATION SCORE

1. Objeéctives 538 5.95 i.37 6.34 7

2. Ideas and 536 5:31 1.37 5.43 7
Activities

3. Presenter's 532 5.64 1.25 5.83 7
Ability

4. Matérials 536 5.62 1:25 5.79 7

S. Contént 531 3.97 1:99 3.97 4

6. Pace 535 4,09 1.23 4.08 A

7. Knowledge 536 4274 1.56 4.83 4
gained

8. Overall 534 5.11 t.52 5.29 7

FIGURE C=1. TOTAL STATISTICS FOR THE INSERVICE TRAINING ON GIFTED AND
TALENTED EDUCATION.

(@]
i

bQ\
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Open-Ended Responses.

The Evaluatlon Survey form incloded two open—ended questions. The pur-

pose of these questions was to identify the aspects of the inservice

which teachers found most interesting and to ask for suggestions for
improvement.

The set of respornses to the flLbL item was quite varied: In essenCe,

there was not a 51ngle p01nt or actIVIty that stood clearly as pre-

ferred by the participants. Among the specific points mentioned by the

‘ respondents as valuable were, a) the five teaching strategies, b) some

of the di fferentlatlng curriculum alternatIves, and ¢) the exercise con-

cerning 1dent1f1cation of gifted students. The activity where the

Torrance Test of Creativity was presented was also mentioned.

Among p01nts 1dent1f1ed as needing 1mprovement two tOpICS were men-

tioned frequently. They were the repetition of actIVItIes and ideas

already learned in other inservice training sessions, and the required

nature of the event. The fact that attendance was requlred might have

influenced somewhat the evaluation reponses of those who did not wish
to attend

All the responses colléected are listed in Attachment C-5; by session
(14 though 2H).

Finally, part1c1pants were asked if they felt the need for morz informa-

L'tion concerning any of the topics covered in the inservice training: The

' item was not addressed by 225 (41%) of the 540 partICIpants. However, of

‘the 315 ¢59% of 540) respondernits to the item, 104 (33? of 315) said they

need addltlonal iriformation about the topic. Flgure €-2 shows the fre-

quency distribution of the responses to the last item of the Evaluation
Form.

DO YOU Nﬁtﬁ ADDITIONAL INFORMATION ABOUT THE TOPIC?

I

1. YEs = 104 (19%)  No = 211 (39%) - BLANKS = 225 (41%)

}_ _RE C=2. FREQUEVCY DISTRIBUTION OF RESPONSES TO THE NEED FOR
FURTHER INFORMATION QUESTION. :




82.41 AUSTIN INDEPENDENT SCHOOL DISTRICT ATTACHMENT C-1
OFFICE OF GIFTED EDUCATION AND OFFICE OF RESEARCH AND EVALUATION

EVALUATION FORM

CIRCLE ONE PLEASE: I teach 4th Sth. 6th grade. I attended the

MORNING / AFTERNOON SESSION at SALON A B ¢ D E F

PLEASE CIRCLE THE NUMBER WHICH BEST EXPRESSES YOUR REACTION TO EAC' CF THE -
ITEMS BELOW:

1. The workshop objectives were Clezrly Evident ) Poor
7654321

2. Ideas and activities presented were Very Interesting Dull
' 7654321

3. Presentor's ability to communicate Excéllent )  Poor
ideas were 7654321
) Well= o
4. Materials presented were Szquenced ] - Confusing
7654321
5. The content of the presentation Too Difficult Tnz Rasy
for me was R 7654321
6. The pace at whick marérials were Too Fast - Too Slow
covered was 7654321
7. Thé_knowlédgé I gained from the éignificéﬁt 7 “legligible
inservice was 7654321
8. Overaii; I consider this workshop . Excellent S Poor
7654321
WHAT WERE SOME SPECIFIC POINTS THAT WERE VALUABLE TO YOU?:
THIS INSERVICE WOULD HAVE BEEN MORE VALUABLE IF:
DO YOU NEED ADDITIONAL INFORSATION ABOUT THE TOPIC? 1. YES 2. NO

~
b !
C

1/20783 G/T Inservice for teachers. €-7



o o ATTACHMENT C=2
- 82.41 FILE LAYOHT
CJLABELED CJUNLARELED PAGE 1 OF
LABEL ID GTI TAPE NO,_AZAD 770 BY: Martin Arocsna
" .BLOCKSIZE ____ CHARACTERS [ DATE CREATED: —Jamuacy i5.8
RECORD S1ZE _ CHARACTERS SUG: SCRATCH DATE: 4ug: 83
) e — DENSITY BPI
SEQUENCE
DESCRIPTION The GTI file contains records of the G/t wor workahop evaluation . - - ————|
REMARKS — AS34 145] GISER

Gl

KS

|

NO,OF | _COLUMNS o S
cois. lFrRom | To | DATA FORMAT FIELD NAME REMA
' 3 Alpha File Tdenrif. —  Name: GTI

1
L+ a4 | alphanumeric Grade l=other; ;45,6 grades;

i Session - 11= mogning 2= aftermoon
1.6 " Salon ) 1=A; 2=B; 3=C; 4=D; 5=F; 6=G;7=}

5
6
7 " objectives . | scale G.E.=7 to Poor=i_
8
2

|

" fdess & Activities: S-3le V:iI.=7 to Dull=l
i Bresenter | S 4le E= 7 to Poor=l

=

\
—
|
2 [No T [e s N EN I e XN IV

.
=B
-

2 10 " Materials Scale W.S= 7 to Confusing=1

_Content Scale Well Sequenced=7 trn
Too easy=l

" Pace Scale Too fast=7 to too Slgw=l.

| u Knowledge gained—Scale Signifiranr=t—ta————
; ; negligible=l

! “ I B | Scale Excellent=7 to Poor=l
|

He= o

—
(SEN NF

-

N

- p
£
|
"

1[$‘

y s s " Need more infa. YES=1 _ NO=2
[ i N
!
I
I N R B - e
* !
R ! ] o
e o
| | c=m B
| | '
L | - S .
o | ‘ ' <90




82.41 | ATTACHMENT C-3
Page 1 of 2

BESULTS OF THE SURVEY
1. The workshop objectives were

Cleariy Evidant ééi ééé.éi§

7 =
6 = 114 (21.2%) . _MEAN:  5.95
5 = 100 (18.5%) MEDIAN:  6.34
& =" 52 € 9.6%) S.D.: 1.24
3= 12 ( 2.2%) -
) 2= 7 (1.3%2) BLANKS: 2
Poor 1= 2 (0.47% -
N:538
2. The ideas and activities presented were
Very Interesting 7 = 121 (22:5%) L o
6 = 138 (25.7%) MEAN: 5.31
5 = 149 (27:79%) MEDIAN: 5.43
4 = 75 (13.99%) S.D.: 1.37
3= 34 (6.347)
o 2 = 12 ( 2.23%) BLANKS: 4
Dull 1= 7 (1.30%) -
: N: 536
3. Presentor's ability to communicate ideas were
Excellent 7 = 166 (31.20%) o -
6 = 152 (28.57%) MEAN: 5.64
5 = 113 (21.24%) MEDIAN: 5.83
4 = 71 (13.347%) S.D.: 1.25
3= 24 ( 4.51%)
7 2 = & € 0.75%) BLANKS: 8
Poor 1= 2 (€0.37%)
N: 532
4, Materials presented were
ell-Sequenced 7 =165 (30.7 %) L
6 =147 (27.3 %)  MEAN: 5.62
5 =121 (22.5 %) MEDIAN: 5.79
4 = 75 (13.9 %) $.D.: 1.25
3 = 22 (€ 4.09%)
) , 2= 5 (0.932) BLANKS: 3
Confusiag 1= 2 (€0.37%)
: N:537
5. The content of the presentation for me was
Too Difficult = 27 ( 5.08%) o o
= 32 (6.02%)  MEAN: 3:97
= 606 (12.42%) MEDIAN: 3.97
269 (50.657%) S.D.: 1.29

74 (13.93%)
38 ( 7.15Z) BLANKS: 9
25 ( 4.70%)

c-9

u i

RN W B O L
Wil

Too Easy

Cl
o

N: 531




82.41
ATTACHMENT C-3
Page 2 of 2

The pace at which materials were covered was

Too Fast 7= 23 (4.29%) L S
6 = 34 (6.35%2)  MEAN: 4.09
5= 92 (17.,19%) MEDIAN: 4.08
4L = 281 (52.52%) S.D.: 1.23
3= 56 (10.46%) ]
2 = 25 ( %.67%) BLANKS: 5
Too Slow T = 24 ( 4.48%)

N:335

The knqﬁledgeri gained from the inservice was

Sigaificant 7= 77 (i4.36%)
6 = 108 (20.14%)  MEAN: 4.74
5 = 124 (23.13%) MEDIAN: 4.83
4 = 125 (23.32%) S.D.: 1.56
3= 50 (9.32%)
- 2 = 34 { 6.34%) BLANKS: 4
Negligible 1= 18 (3.35%)
N: 536
6Véréii, I consider this wbrkshcp
Excellent 7 = 113 (21.16%) o
& = 131 (24.53%) MEAN: 5.11
5 =113 (12.16%) MEDIAN: 5.29
4 = 104 (19.477%) S.D.: 1.52
3 = 37 ( 6.92%) ,
2 = 23 ( 4.30%) BLANKS: 6
Poor 1= 13 (2.4 % B
N: 534
NEED:

Do you need additional information about the topic?

1. Yes 104 (19.22%)
2. No 211 (39.00%)

Blanks 225 (41.58%)
Total 541 (99.80%)

Cc-10

S
.



82.41 ‘ ‘ ATTACHMENT C-4
Page 1 of &
SUMMARY STATISTICS OF FACH ITEM BY WORKSHOP

ITEM: 1: OBJIECTIVES

SYUIFT~SALON N BLANKS MEAN MED TAN STD DEV
1 - A 46 0 6.63 6:78 .65
1 = 8 41 0 5.46 5:69 1.59
1. = ¢ 5 0 5.64 5.75 1.13
1 = F 46 0 5.98 6.12 1.02 TOTALS
1 - ¥ 38 1 6.32 6.59 .37 MEAN  : 5.95
- - , o o MEDIAN : 6.3%
1 - G 52 0 5.98 6.34% 1.18 STD DEV: 1.24
) ] ] y o ) ) ) N 538
2 - A 52 0 5.46 5.70 1.56 BLANKS : 2
2 - 3 35 0 5:53 5.94 1.39
3 - g 38 0 5,87 5:93 1:09
2 - F 49 3 5.63 5.87 1.32
2 - G 43 0 6.02 5.52 1.19
2 = 51 2 5.47 5.75 1.57
ITEM 2: 1IDEAS AND ACTIVITIES
1 - A 46 0 £.04 .43 1.36
1 - 8 Cal 0 4:.92 4,95 1.50
o~ ¢ 43 e 5:18 5,24 1.15
1 - F 45 1 5.33 5.31 1,11
TOTALS:
1 = G 52 0 5.23 5.14 1:18
) - ] o ] MEAN 5.31
1 = = 37 1 5.76 5.80 1.01 MEDIAN : 5.43
. _ . o o STD DEV: 1.37
2 - A 52 0 4.76 5.06 1.79 N : 538
) , . o BLANKS 4
z - 35 0 4,54 4.56 1.57
2 - C 38 0 5.40 5.50 1.30
2 - F 49 2 .16 5,27 1.24
2 - ¢ 45 0 3:31 5.34 1.01
2 = 7 51 0 4.77 5.07 1.51




ATTACHMENT C-4

82.41
) . pPage 2 of 4
SUMMARY STATISTICS OF FACH ITEM BY WORKSHOP
ITEM 3: PRESENTERS
SEIFT=SALON X BLANKS MEAN MEDIAN STD DEV
1 = A 46 0 654 6.80 .91
1 = 3 41 0 5.05 5:04 1:47
1 = ¢ 45 0 5.26 5:30 1.16
1 = F 46 0 5.65 5.8z 1.05
_ TOTAL.S:
1 = G 5t 1 5.41 5.40 1.13 o S
o MEAN :5.64
1 = H 38 9 636 6.63 .94 MEDIAN :5.83
. o STD DEV:1.25
>z & 53 1 5.52 3.75 1.39 X :532
, - B LANKS : 8
2 = 3 35 0 4.74 4.85 1.33
> = ¢ 37 1 5.86 5.10 1.18
5 = F L8 3 5:35 5.35 1.13
5 - G 44 1 5.47 5.63 1.17
> - 7 51 1 5.52 5.73 1.40
ITEM 4: MATERTALS
Y SLANKS  MEiN MEDIAN  STD DEV
1 - X L6 ) 6.40 6.688 193
1 - 3 49 1 5.60 5.83 1:31
1 - € 43 0 5.51 5:46 1,21
1 - F 46 0 5.74 5.79 1.04 -
. , o o  TOTALS:
i - ¢ 51 1 5.60 5.76 1.16 o
_ R o _ MEAN 5.62
1 - 1 38 0 5.71 5,77 1.08 MEDIAN : 5.79
B o , ~ STD DEV: 1.25
2 - A 52 0 5.35 5.57 1.4% N : 537
, , , , ~ BLANKS : -3
3 - 3 35 0 5.11 5.31 1.38
2 - C 38 0 5.71 5.83 1.16
2 - F 50 1 5.12 5.00 1,15
2 - G 45 0 5.31 5,72 1:49
2 ~ 1 51 ) 5.33 5.54 1.45
f c-ig 5




ATTACHMENT C-4

82.41 . 7 W,,,?égé 3 of 4
SUMMARY STATISTICS OF EACH ITEM BY WORKSHOP
ITEM 5: CONTENT
SHIFT-SALON X BLANKS MEAN MEDIAN STD DEV
T - A 45 1 4itl 4,05 1.02
i - B 40 b 3.65 3.84 1:.23
I - ¢ 44 i 3:71 3.72 1.30
I - F A 2 2,75 3.83 1.14 ,
] TOTALS
t - & 52 0 3.84 3.89 1.21 o
o o MEAN ¢
I - E ag 0 4.31 4.10 1.36 MEDIAN :3
, o o ~ STD DEV:1.29
2 - A 51 1 3.56 3.81 1.48 N :
_ i o o S BLANKS @
5 - B 33 2 3.60 3.70 1.47
s - e 38 0 4.15 4,06 1.38
5 . F 50 1 4.46 4,23 1:43
5 . g 45 0 4:20 414 1:08
2 - H 50 I 3.56 3.80 1.50
ITEM 5: PACE N BLANKS ~ MEAN MEDIAN  STD DEV
1 = 46 0 4,24 4.11 6
1 = 3 41 0 3.80 3.96 1.20
1 - C A r 3.77 3.79 1.237
= 5 11 o
1 ; 45 1 4.11 4.13 1:00 o,
= 59 40 9
1 G 52 0 4 .40 4.33 1.5 Lot .40
. . - w5 . .. MEDIAN : 4.0
1 B 38 0 4.52 4,18 115 e 1.2
= - - s N i 535
2 A 51 1 3.63 3.85 148 Lo T2
2 - B 34 1 3.50 3.65 1.37
5 - c 38 0 3.95 3.89 1.47
5 - F 50 1 3.95 3.89 1.47
2 - C 43 0 4,00 4,06 1.02
2 -y 50 1 3.64 3.87 1.49
£=13% -
53 Oz

[SS o5 NV> I



82.41 ATTACY™™ENT C=4
Page 4 of 4
SUMMARY STATISTICS OF EACH ITEM BY WORKSHOP

ITE! 7: NOWLEDGE

SHIFT-SALON X BLANKS MEAN MEDTIAN STD DEV
i - A 46 ) 5.69 6.00 1.36
i - 3 41 0 4 .06 4.20 1.59
i - ¢ 45 0 4 .68 4.75 1.2y
1 - 7 4 0 4.78 4.78 1.26
) ] B TOTALS:
1 - ¢ ® 52 o 4,71 4.61 1.7
, o - . MEAN 14074
i - 5 38 0 5.50 5.50 1:15  MEDTAN :4:83
) 7 ) ) o ST'B PEV:1.5%
2 - A 51 1 4,03 4:15 1.8 N 1536
o BLANKS :4
2 - 3 35 o} 3:97 3.71 1.75
35 - ¢ 38 0 4.95 4.84 1.59
3 - F 49 2 4 .65 4.65 1:49
2 - g L 1 4:52 4:71 1:42
5 - g 50 1 4.06 4.20 1.85 ,
TZ. .. SURRALL N SLANKS  MEAN MEDIAN  STD DEV
1 = A 46 0 6.02 6.42 1.32
1 - B 40 1 4.50 4.70 1.69
1 - C 45 0 5.06 5.15 1.30
1 = F 45 1 5.20 5.29 1.12
, B ) ) - , ~ TOTALS
1 - G 49 3 %4.98 4.92 1.3t ,
N , . o o MEAN  :5011
1 - = 38 0 5.76 5:83 1:19  MEDIAN :5.29
, ) ) STD DEV :1:52
2 - A 52 0 L.52 4.75 1.87 N 1534
o N BLANKS :6
2 - 3 35 0 4:34 4,13 1.73
2 - C 38 0 5.18 5.33 1.39
2 - F 50 1 4.88 4.92 1.453
2 - G 45 0 4.75 4.97 1.41
2 - H 51 0 4,52 4.79 1.89
X C=14 —
Q - 20




82.41 ATTACIMENT C-5
Section 1A
Page 1 of 1

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCAT ION
OPEN-ENDED RESPONSE

This insérvice would have been more valuable if:
1. "I had been given booklet used at beginning of session with applications

and a list of ideas used in content; vrocess; and product activity;:"

and a little shorter period allowed for each group task.'
3: "We had more time:"
4: "Fhere was more time to more adequately deive into specific activities

7. "We would be given the lists of process, content and product to put

together in our classroom."

8. "We had more time:."

9: '"You would have given more classroom situations."

10. "You could present a handout for our urnits with gifted activities listed
om it.:'"

tt. "More time to savor the contenti:




82.41 ATTACHMENT C-5
Section 1A
Page 1 of 2

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSE

What were some spécifit points that were valuable to you?

1. "Ideas for changing content, process; prddutt.“

2. "I like having ideas for individual classroom -- not a class of gifted!"
3. "How to differentiate curriculum for gifted learner:”

4. "I like being bragged on!!"

5. "The 'wait' strategy and curriculum definition as being composed of three

elements which can be focus of differentiation individuaily as well as
in union:"

6. "Skilled children do not have to fit ''smart" student sterectype."

7: '"Use of teaching strategies and Bloom's Taxonomy:"

8. '"The ideas. The reminder to plan for these students as well as you plan
for the siow learner:"

9. "Enjoyed 'ft!"

10. "Your ideas can be used with a whole class -- not just gifted. Valuable
for everyone!"

11, "Kaplan's plan was a new model for me (refresher)."

t2: "The kinds of questions to use. The content, process and prodact."
13. '"Ideas that I can use in my own classroom.''

4. "Five teaching strategies"

15. "The idea of changing content, process & product to meet needs of gifted
students."

16: '"Kaplan's patterns; words p.13"

17. '"Learning some of the changes I can make in my presentation of materials.!
18. '"Some new ideas."

19. '"Learning about high level and l¢ level questioning.”

20. '"Process, content, product"

21. "prainstorming and area of creativity thinking."

c-16 —
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Section 1A
Page 2 of 2

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
CPEN-ENDED RESPONSE
What were some specific points that were vaiuabie to you?
22. '"pPersonalities who were presenters were terrific:"
33. "Tha case studies"
24. "circles"
25. '"Circle drawings were great!"
26. "all of them."
27. '"Differentiate curriculum."

28. ™lainly a reminder to take the time to give to, plan for, lock for
my gifted students and use the resources available.”

29. '"Booklet was great! High level questioning."

30. '™aterial was presented:humorously; Material was gg%% presented.’
31. "New strategies —- sharing in groups —-- exchanging."

32. '"Excellent ideas -- stimulating activities =—- concise handouts."
33. '"Review of high level questioning. Kaplan's patterns."

34. "The idea sharipg that is valuable to the reguiar classroom."

35. "Questioning strategies"




82.41

10.
11.
121
13.

14,

ATTACHMENT C-5
Section 1B

Page 1 of 1

EVALUATION OF THE INSERVICE TRATNING ON G/T EDUEGATION
OPEN-ENDED RESPONSE

"I got lots of new ideas I can use in my class."

"The poetry -- question construction."

"Brainstorming -— sharing at table -- interaction.”
"Questioning techniques.”

"Ideas from other teachers."

"Teaching suggestions"

"Going over five strategies for gifted children."

"Rebiis —— some of mv students will enjoy this activity."
"Bloom's taxonomy.'

"Sample of Bloom's taxonomy."

"Not to hold the child or give more work just because he is
"The ideas to use with students."

"Booklet with activities to use in the classroom."

"Waiting time."

talented."



82.41 " ATTACPMENT C-5
Section 1B

Fage 1 of 1

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATTON
OPEN~ENDED RESPONSE
This inservice would have been more valuable if:

1. "I could have chosen a specific area retated to my needs in working
with gifted."

. "The heat had been turned off."

[N

"The last area -~ content; process and product —— would have been

w

helpful to have iistings of these too."
4. "Less brainstorming -- more direct information."
5. "it was too hot in this room."
6. '"The room temperature would have not been so high."
7. "The reom was too hot."
8. "It had been more comfortable —— TOO HOT."
9. "The room had been cooler and if the material had been newer. Most

workshops rehash the same stuff."

10. '"Only the gifted teachers attended. I value my time and would like
to see workshops which are more applicable to the regular classroom
PR _1t

teacher.
~11. "Time was permitted."

12. "Grade ievel ideas could have been ~+esented:"
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Section 1C_.
Page 1 of 1

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSES

What were some specific points that were valuable to you?
1. '"™ingling with others."
2. "Torrance €reativity Test"

4. "Brainstorming"

5. '"Brainstorming suggestions®

6. "Goal setting; Kaplan's patterns."

7: "I enjoyed the creative test —- "Circles" and Kaplan's plan."
8. '"Teaching strategies, ideas"

9; '"Last half"

10. "Activities to use in the classroom."

11. '"Famous failures."

12. '"Participaticn within group."

13. '"Sharing teachers' ideas."

c-20 g




82.41 > : ATTACEMENT C=5
: Section 1C
Page 1 of 1

EVALUATION OF THE INSERVICE TRAINING ON G/T ﬁbﬁéAEiéﬁ
OPm-gmeD RESPONSES :
This inservice would have been more valuable if:
1. "No change:"
2. "So much good information was not given in such a short time."
3. "I had received some concreta things to uss in my élassrodm'.;i

"uch of this we have had in previous workshoﬁs and classes.”

o~
.

"ore movement"

e
.

6. "It had something to do with low achievers."
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSES
What were some specific points that were valuablé to Fou?
1. 'Fewer péoplé in room. Group participation. Great location and parking."
2. 'Creativity ideas to show my students."

3. '"Brainstorming as a leéarning strategy. Continuing to émphasize higher
level questioning,"

4. "I enjoyed the group participation. Not too many visual aids, but
enough to help understanding."”

5. “Being éreative.“
6. "How to identify a gifted learner."
7. "Defining gifted and talented. Choosing the three candidates."
8. “Creativity testing. Bréinstorming;“
9. 'Very good - participation activities."
10. "Sequencing of materials"
11. *Brainstorming -- wait."
12. "Participation, group activities."
13. "The pamphlet. Torrence test/scoring. Rebus. This was a very nice
overview."
14. "R.view of questioning.“
15. "Questioning"
17. "Activities to do with children."

18. '"Five teaching strategies"

19. '"Brainstorming and key words on the taxonomy:"

20. "Information on personalities'
21: "iIdentification of gifted students.”

22. "The opportunity to brainstorm.”




82.41 ATTACFMENT C-5
Section 1iF

Page 2 of 2

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN~ENDED RESPONSES
What were some specific points that were valuable to you?
23. "Brainstorming sessions and activities."

24, "all®

€-23
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Section 1F.
Page 1 of 1

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSE
inservice would have been more valuable if:
"Participants would have had more hands on activities."
"Wery crowded -- I didn't like that."
"More ideas were offered between the groups.”
"We had a littlc more time."
"Needs to move fastér -= was too slow. Need to relate specific ideas."
"We needed coffee!!l™
"You provided moré 'how to's'."
"I wouldn't have éiréédy attended a very similar one; twica,"
"More had been said abcit the students who are “marginalﬁ gifted."
"More audierice iﬁput from experiences."
"I had not had the material previously. The presenters were very good,

however."

"I had gifté: in my cliss."

"It was fine."



82.41

N
.

.
.

~|
.

10.

11.

12.

éTTACHMEﬂT €-5
Section 1G_
Page 1 of 1

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSES
were some specific points that were valuable to you?

"Learning concrete ways to integrate gifted child's needs into every-
day classroom environment.'

"Everything was of value."

"Some ways in which I can srart immediately to accomodate the gifted
children in my room."

"Miscussion in identifying the gifted student:"

child in class."”

"Excellent workshop design to preparc teachers for clas: ..
"ower/higher level questioning."

"Circle test (Torrance's). Questioning."

"Waiting period. Ways to brainsterm and levels of questions."

"Simulation, braifstorming. Everything was excellent: Thank you.:
It was great! Very good."

"The booklét is great —- will provide lots of memory tickiers!"

"Information on Gifted was very well presented and practical. It gave
mé some Spécific ideas to use with children."”



82.41 ATTACHEMENT C-5
Section 1G
Page 1 of 1

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION

OPEN-ENDED RESPONSES

This inservice WOuia Havé béén more Véiuébié if:

1. "Identify charactéristics of gifted more cléarly and how to make a
referral once identified."

2. ‘'More on hands materials to take back to the clasSroom."
3. "More hand out materials on the transparencies."

4, "It should have been optional. It was very irrelevant for many of
us who are faced with low achievers."

6. '"Not so éfowaéd vhen we were asked to find related cards and had to
leave our table."

7. "ery well planned and organized."
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Section lH
Page 1 of 2

EVALUATION OF THE INSERVICE TRATNING ON G/T EDUCATION
OPEN-ENDED RESPONSE

1: "Trying the Torrance Creativity test and scoring it."
2. '"Questioning strategies."

3. 'Questioning strategies; higher level thinking."

4, "Ways to recognize gifted and talented."

5. "The handout. The information that this office of General Education
is doing."

6. '"Review of cognitive/affective domain."

7. "The green book was helpful -- activities varied and enough interaction
to prevent boredom." :

8. "Questioning strategies."

é. "The work book. I want to study it more."
10. "Bloom's question starters."

11. “Véry well organized."

12. "I likéd not having to read handouts. I liked the empty pages in the
green bookléet <1 which to write notes."

13. "The Green Boo!' Succinct and very useful."”
14. "All information presented was valuable."
15. "I liked the format of the presentation, i.e. booklet idea."

l16. '"Bloom's taxonomy,; afféctive domain, Képian's patterns, Torrance
creativity test.”

17. "ErainStorming Bringé much of value to any subject."

18. "The use of kéy phraSés in dévéioping Bigher level questioning was
excellent."

19. "Activiries involving us were interesting."
20. "Ideas of various activities to use."

2t: 'Question Stfategies“
| £-27  bo
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Page 2 of 2

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSE
What were some specific points that were-valuablé to you?
22. "Some teaching strategiés."
23. "Process card product card and contént and variances."
24, "Ideas presented “oth during group discussion and formal presentation.“

25, '"Ideas for higher level students."
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Section 1H
Page 1 of 1

82.41

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSE
This inservice would have been more valuable if:

. "They would have alternated breaks so all rooms wouldn't have been .ut

at the same time:. Also acoustics were poor - loud speakers in the

next room with nurses' workshop. Also could hear adjoining salon."
2. ""The topic would have been new to me.

3; "We could nave spent more time on identification of gifted children."

4. '"There had been more room to move about:”
5. "Too much repeat information from other workshops:"

7. '"Were related to how you could possibiy accomodate lesson to 26 pupils."”
8. "Coffee and comfortable temperature"

9. "I've now done first activity three times. I hadn't already been to
gther inservices on gifted."

10. '™Material used had been presented at an earlier inservice (identifying
gifted students)."

11. "I hadn't already had a number of courses in the area and experience:"
12. "I enjOyed ic."

13. "We had more time to analyze."

14. "Not too cold at times:."

15. "Divided into two sessions.'

16. '"Helped more with ideas for a 'defined" gifted chiitd."

6i29 4 U




82.41 ATTACHMENT C-5
Section 24
Page 1 of 1

This inservice would have been mcre valuable if:
1. '"More definite stratezies and programs to use with talented and gifted
individuals."” .

"Some tvpe of feedba:% loop were established to correct/reinforce
strategies preséentuc. "

N

3. 'Smaller group -— lounzer time.”

4. '"™ore informaticr &b .t gi° od had been presented at che begirning,
such as characteri- © "¢cg of _urrent day gifted —- prozr-ams guing on
and planned in aust 2 ©

5. 'More space"

6. "Attendance wa. _cotrelled,"

7. "It could have been longer."

8. "Divide into groups == thos: whc are G/T :zeachers and those who have
never taught G/T."

9. '"Please —— level your grouping so all teachers aren't assumed tc be
at che same level of learning."”
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Section 2B
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPOUNSES

What were some specific points that were valuable to ¥you?

1: '"Contenr and process and product."
2: "The activities shared"
3; "I learned everything presented in graduate school!"

4. "I liked the case histories:"

6. '"Booklet —- succinct information that can easily be utilized in any
setting with all children.”

7. "Wait time, creativity test circles, brainstormirg."
8. "I can use the Rebus."

g. “ﬁigh level questioning"

10. 'Kaplan"

11. "Teacher strategies are ideas to improve my job."
12. '"High level quastioning"

13. "None."

15. "I realized that the Torrance Test isn't very conclusive to creativity
and logical ability."

-
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION

OPEN-ENDED RESPONSES

This inservice would have been more valuable if:
1. YA new teacher -- refreshments!!"

2. '"Less theory, more practicum."

3. "I wanted new information!"

4. '"More specifics were given."

5. '"Objectives would have been ciéériy stated before each éctivity. Ideas
have been preSented in many other workshops."

6. "I airééuy know much of the information covéered == it was too repétitive.“
7. "It corered @ topic *hat related to education.”

8. ﬁﬁééignéd r- . classroom teachers and administrators.”

9. "There had been refreshments."

10. "The témpératuré of room was too high."

11. "It met my needs as a teacher."

12. "Wé were not treated as children and asked to partiCipate.“

12. "It could be applied to our students.

l4. "It would have heen more specific =- choose a subject area and concen-
trate on it."

Cc-33
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSES

What were some specific pointé that were valuable to you?

[

"Good presenters"

"Refreshing ideas that I know and want to remember to uses"

N,
.

3. '"Letting us participate in the activicies was most helpful: The
booklet will be used to plan future activities. The agenda and
pacing weére excellent. Evident that much planning occurred.

Thank you."

4. "Being more aware of myself as teacher towards the pupils' response

to anything."

5. "Kaplunis pattern was new."

6. ‘“scoring rircle test. Methods for identifying:"

7. "Rebus. Intersction with other people attending session. Enjoyed

poetry."

"The five teach:ng strategies; fluency testing, and about the diffi-

culty of idenriiring gifted students.”

9. '"Different ways of using the material."

10. '"Rebus, Torrance Creativity test circies, pieasart atmosphere displayed
by the speakers."

11. "Good ideas; easy going:"

12. "During Kaplan‘s Pattern; I would have iiked a ditto of the Content,

Process, Product list to give us an idea on paper."
13. '"Objectives clear."

14, "Every phase was valuable; however, 1 wish we had been given copies of
all the ideas presented by our presentors."
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Section 2C_
Page 1 of 1

EVALUATION OF THE INSERyICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSES

This inserviceé would have been more valuable if:

1. "Grade level curriculum would have been considered and definite content/
process/product ideas presented. We pretty much know the theory, but
need definite ideas to help the very able students feel challenged in
Math, Spelling, Reading, etc: (other tharn a report in the library.)

I guess I'm not as creative as I'd like to be in .this avea."

3. "It had been on 1-3rd chapter I level! We teach slow Iearners."
4. "I hadn’t had 13 years of teaching gifted kids with many other in- -

services with greater depth."
5. "Gait Tucker-Mi'is had domne aii of the presentations."
6. 'All participants could have Terry Masters as teader:"
7. '"Geared toward primary —- post sign on door indicating "Intermediate
session.”
8. "It was in a larger room.”

9. "It would have been in the morning."
10. "I had been given a kit with ail the content - process - product cards
to take home."

11. '"More definite activities to do with gifted students in ciass."




82.41

ATTACHMENT C-5
Section 2F
Page 1 of 1

EVALUATION OF THE INSERVICE TRAINING 6N G/T FDUCATION
OPEN-ENDED RESPONSES

What were some specific voints that were valuable to you?

1.

10.

11.

"The presenters clearly knew their material. The teaching strategies
were useful."

"Important - relevant”

"Illustrations of activities for gifted students."

"The circle EESts!"

"Knbwing there is an office one can contact for further assistance."
"Scale - difficulty/skill"

"Learning about theé gifted child."”

"Selection of gifted."

"ihe lit;le booklet was a good idea -- a permanent reminder of the
in service."

"Booklet with activities to help find Gifted."

"small group work —— having to have to give feedback in front of all ——

having to have to participate.”



82:41 ATTACHEMENT C-5
: Section 2F
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSES
This inservice would have bee:s more valuable if:

1. "Less crowded (not your fault). Tie teaching strategies to content;

give examples. Emphasize more how to reach g/t kids through the

strategies given a content, i.e. a science anit.”
2. 'Microphone".
3. "I had anything to do with G/T students : d other than my opinion:"
4. "Held in a lsrger room."
5. "Less information and more specific areas -~ not everything at once."
6. "The group had been smaller."
7. "There were more time and more practical examples."

8. "planning and organizing materials for gifted, - LEP, ESOL, Resource;
hearing problem and 6 reading levels in one room."

9. '"MMore room."

10. "It was more directly related to how the teachers can do this in their
classes."

11. "We had more time to ask questions and listen to responses. Group was
too noisy."

12. '"Less persons in room -- more time for presentations.'

c-37
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN~ENDED RESPONSES

What were some specific points that were valuable to you?
1. "Kaplan's patterns and brainstorming

2. "Brainstorming uses"

3. "Inspiration"

L. "Poems"

o , o , o TS
5. "f like the idea of letting children participate more in their
~_n

education
6: '"€ontent —- process —- product"

7. "licaching strategies. Brainstorming ideas.”
8. "7t seemed from responses to activities most skills already being

utilized in classroom: Time could have been better spent working

9. "The last ''game" (content, process, etc.) can be used in my class-—
PSSR 1

10: "Case histories and identification that children who have problems
still can succeed."

11. '"Kaplau's patterns, questioning”
12. "The l:st of creative people.”

13, "I liked the creativity tests; the ideas on brainstorming and the

last activity which could be used in the room on content/process/

product. We needed something like this!!"

l4: "Review. 2 new approaches.”
15. "Problem of identifs’ng:"

16: "The definition of a gifted and talenred student.

17. "Brainstorming ideas'

18: '"The presenters weré well prepared."

19: "The workshop was well organized and planned. The presenters did a
good job:"
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EVALUATION OF THE INSFRVICE TRAINING ON G/T ¥DUCATION
OPEN-ENDED RESPONSES

What were some sfecific points that were valuable to you?

0. "How to identify a Gifted child."

21. "I realize ¢i.. inservice was the way it was not because of the pre-
seriters —— I'm sure they were given very little irroom to do what
they wanted to do. But I am upset that our district spent so much
money renting this place when it could be used in a more productive
way."

22. "Identifying the gifted children."

23. "Reminder that all children need to learn to think creatively."

24, "The ideas preSénted on idéntifying gifted children and resources
available."

25. "Torrance criterid.”
26. "All was good."

27. '"Kaplans; content + process + product."

'€=39
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN=ENDED RESPONSES
This inservice would have been more valuable if:
1. "it has covered things I didn't already know."
2. "I had not already learned this material in college.”
3. '"feachers coutd have setected content:"
4: '"The AISD process for entry into the program would have been discussed."
5. "Objectives had been given more importance:"
6. "We really had noisy groups and attention was often difficult.”
7. "Ideas to reach the creative in arts. Seems most still geared to
dcademics." :
8. "I felt the workshop was boring and of little valie to me."

9. '"Listen to someone speak at length about gifted studerits.”

10. "Sometime have a class in how to write/ask differertiated questioning
strategies! Real need for most teachers." :

11. '"Repeated other workshops. Acquainted us with AISD's present gifted
programs —— there is lots of confusion/resentment;"

12. 'More wpplicablé to my level students and age level students."

13. '"Materiai presented had been more relevant to my needs and the needs

15. "If it had been faster paced."
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN~ENDED RESPONSES

What were some épécific pointé that were valuable to you?

1. "Kailan's patterns"

2. "Specific suggestions for activities to do with students."
3. “Quéétibﬁing prdeéaurés"

4. "Too much in too short périoa."
5. "Teaching about questioning."
6. '"Ideas to use in the classroom."

7. ”féécﬁing suggestions."”

=41
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION
OPEN-ENDED RESPONSES
Thi§ inseérvice would have been more valuable if:

1. "We wouldn't have had tue excessive noise lavel next door, etc.!!!"
2. "Not so much noise next door."
3. '"Want to see Independent Study Kit!"

4. "I had not had a similar Region XIII summer workshop for two days
atout 5 years ago and other after school workshops."

C-42
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Instrument

Description:

feache? Zrom an {tem poo
and zhe remaizliag quescions wera

To wheém was zhe

All Migranc 2o

¥
FE2r (exXcept Tan

[t

oo 507 samples _

Teacher Survey

¢ a unique asgsorimenc
H4§. ThHera were speciiic
andonly assigned.

lasc vear); and a 502 random sample of all new teachers.

am teacners, all cteachers who dild not receive Teacher Surveys lasc
from Crockect and Martin who all received surveys

dgw canv =slzey was the Lnstrumens idministered?

Jnce; with one rexinder zocice.

adzinlisze

To zhe teachers ZiZa cieir schools.

Inirial nailing was February 1§, 1987, = ;
elosic; dace for dara processing was April 5§, 1983.

1987, wlch a remindar senz on Yarch 2, 1983. Tha
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INSTRUMENT CESCRIPTION: TEA TEACHER SURVEY

8riaf Daescription of tha instrument: - o
The survey consisted of 15 1icems th: -~red several aspects of the Gifted and
Talented F am; including a) che | zrw7z2 £raining of teachers and support
personnel on.:opics of zifted and telu-ved education, b) parent=tsacher con~ _

ferences, and c) perceived differences by the teacher in the comparison between

program students and ochers. Teachers were asked to show their ag-eemest or

H disagreemenr with a series of 15 statements by circling &ither '™=s5" or "N0."
To w'inm was the instrument administered?

Teachers o»f Gifted and Talented Programs in grades 5, 7, and 9.

How many times was the instrument administared?

Once.

i Yhan was the Instrumant i€min:stareq?

Sur7avs were sent april 15; 1983.

whera was the instrument administerec”

The instrimeat was mailed to target teachers.

Wha adrministered the nstrument?

i: trument w2s seif-adminiscered.

what training &id the acministrators have?

Mot apolicable,

Were there preoolem- with the instrument or “he acministration that
might affact the validity of tha data?

Znknown.

‘Nho cevelopad the instrument?
Texds Zducation Agency.

What reliadility and validity cdata ars avaiiable sn <Hs ins<roment?

Vone.

fZr interdr3iing tha rasylis?
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Teacher Survey
Purpose

Two instrumeuts were used during the 1982-83 school year to gathér in-

formation from teachers: They were the following:
o Distr ctwide Teacher Survey,
o and TEA Teacher Survey:

The purpose of the surveys was to address the fol . ing decision -nd
research questions:

Decision Question Di: What components of the present District
effort; if any, shocld be modified or deleted? Should any com—
ponent be added?

Evaluation Question D1-2: Haw 'ar@a the Gifted and Talénted

Lualuailon Questlon pl-1: What are the Gifted and Talénted

program’s characteristics and unique features?

Evaluatior Question D1-9: What staff development have
teachers of the gifted received regarding instruction of
gifted students?

Procedures

TEA TEACHER SURVEY.

The survey designed by TEA consisted of 15 ‘rems that covered several
aspects of the Gifted and Talented Program, 1ﬁ¢ivd1ng a) the inservice

training of teachers and support personnei orr topics of gifted and

talented education, b) parcnc~teacher Conferences and c) perceived

differences »ny the teacher in the comparison béfﬂééﬁ gifted students

and non-zifted.

Teachers were asked to show their agreement or disagreement with a series
of 15 statements by circling either "YES" or "NO": The only identifica-
tion that teachers were asked to provxde was t 2ir grade and mumber of

v2drs teaching gifted and talented programs.

ORE added three items to the TEA survey. These items, which were also part
of the Districtwide Teauh%r Survey, followed the same format used by TEA

ERIC
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and dealt with the differences between regular classes and g :d and
tatented D*ograms. Furthermore, an open-ended questicn was ¢ ed re-—
questing opinions and suggestlons from teachers on how *#5 imp ve the

District’s Gifted and Talented program overall.

A copy of the ._pstrument is included in this appendxx as Attac.aent D=2.

The TEA survey was sent to 61 teachers in grades S 7 and 9 who were in
charge of a Gifted and Talented Program.

Dlstr}gtw1de surﬁev sample received a copy of the TEA survey whlch dld
nopilnc'ude the trree additiomal District items. A letter was sent to

teachers along with the TEFA survey explaining distribition procedures.

It is inciuded in this appendix as Attachrmient D-1.

DISTRICIWIDE TEACHER SURVEY.

Wuitxpie unxque forms of "Questions for Teachers'' were generated on the

District's IBM computer. The total item pooi cinsisted of 102 items.

The samp*e was taken from the personnel/teacher file in the following

steps:

. Include all teachers ercluded in 1982.

2. uctude 507 of ail teachers with location codes for Crockett
HIgh Sgbgoi and Martin Junior Migh School ¢ all were sampled
tast year).

3. Include all teachers 1iste. .- .rticipating in Chapter 1
Migrant,

4; Exciuods eiementarv teachers who had already received rte-

tention gurveys.
“a

The total szmpole was 1614 teachers:
Attachment Q-2 shows how questions were assigned to teachers. Form
tength varied from 12 to 16 items. Attachment Q-3 of the Systemwide

Eviluation (Report No. 82.55) shows how many surveys were assigned

each item:

The qLestIons related to Gifted and Talented Education included in the

Systemwide Survev will be presented below, within the results section.

ERIC
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Results

TEA TEACHER SURVEY.

The survey provided by TEA fcr the evaluation of the District- s Gifted

and ‘Talented Progrém was sent fo 61 teachers in grades 5, 7, and 9.

Evaluation: Twenty—nIne completed sﬁrveys were returned: The propor-

tion of teachers responding by grade was as follows:

Grade 5 = 52/ (15)° Grade 7 = 14% (4) Grade 9 = 24% (7)

Unknown grade = 10%Z (3) " Total = 29 Return rate = 47.5% (29/61)
According to the data collected, teachers of the gifted programs who re-
turned the completed survey have been teaching Gifted/Talented Programs
for an average of 2.2 years.

A summary reﬂort of the statistics obtained for each item is presented in
attachment D-2. Tabulatioans of the TEA Teachers Survey data indicate:

o A majority of teachers (58%) meet with parents to present
the programs and cplaln goals at the beglnnlng of the
schiool year; but few have follow-up meetings during the
rest of the year to keep parents informed.

o The maJorltv of the respordents \82/ or more for each of

the items 10 through 14) find the program to be beneficial
to the students enrolled.

s Seesnty-five percent of the pa*tlctpatlng teachers touid

. to teach their Gifted and Talenced courses again naxt

Viif.

lhe sttrlct added to TEA's teacher survey items on three addi:ional topics:.

Tre first one deals with the ‘services offered by teachers to gifted and

talen:ad students: It was learned that the maJorlty of the respondents

(38%) serve the needs of the gifted and talented students by proy;gfngia
special activity for gifted studerts in regular classes. The second most
popilar activity was .o sponscr independent study projects. The data ob-

tained on this topic is shown in Figure D-1:
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A, I serve the écucational r.ésds of giftéd/téiéntéd students by:
Yas No
16. Teaching students who have been advanced one grade. 13 14

17. Providing a special activity for gifted/talented

students in regular classes. 9 11
18. Sponscring special programs approved by the District's _ .

Gifted/Talented Officr . 17 1
19. Sponsoring leadership projects. 8 _ld
20. Sncrzoring independent study projects. 13 5
21. Grouping gifted/talented students within = group for S

instruction. 9 7
FIGLYE D-1. SERVIECES PROVIDED TO THE GIFTED/TALLNTED STUDENTS.
Teachers were also asked about the - -ional materials used in their
Gifted ann Laientgqufogrdms. It -hat the majority of the re-
sponq§q§§7(8§i)ig§§d materials di m those for regular classes
and spec1aliggkg§ggks to teach zit. { talented studeits. TFigure D=2
shows the data obtained for thij tog :
R. I use the following with gifted/ralented students:

Yes No

22. Materials different from those for regular classes 17 2
23. Special textbooks and/or books 15 5
24, Materials from the District’s Gifted and Talented B}

Office 8
25. Materials from a speq}gg curricuvlum desigr d for . _

gifted/talented scudents 14 5

FIGURE D-2: INSTRUCTIONAL MATERFALS USED IN GIFTED AND TALENTED PROGRAMS.

Alﬂallj, two 1tems were added to document whether teachers had recelved

inservice training on tOpICS related to Gifted and Talented Education.

These items were added to suppienent Appendlx C since the inservice train-

ing evaluated in that appendix was required only for teachers of thlrd
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fourth, an. - si1.a0®35, and th7§ Survey wWas sent to fifth, seventh and
ninth grade rue. .r=., - %i§ found that about half (56%) of the re-
spondents recei i i L.e training related to Gifted and Talented
Education. Therw v . ¢ . t2achars 2f{ i+ 14 who responded to the lasit

item who said they bern fifed from thé ‘nsévvica trainiag receilved.

Teachers were asked - share opinions and suggest ways to improv -2 the
District's program. % .c suggesticns given referred to varied tcoics
and no single theme tas predominant: All the responses given are re-
corded in Attachment D-=3. In generzl,; the suggestions refer to allow-
ing teachers to provide input for the forthcoming reorganization of
the Program, expandlng staff and giving more support to the Gifted and
Talented Program, among other recommendations.

DISTRICTWIDE TEACHER SURVEY.

The Districtwide Teacher Survey included the following items:

57. If you teach a special class for gifted students, please indi~
cate which of the following techniques you use:
N=115
1. 79% Use more advanced materiaLs
2. 45% Move more rapidly through the curriculum
3; 64% Give more independent assigrments
4. 33% Assign more writing
5._34% Assign outside readings
6. 39% Have more class discussions
7; 31% Ask more discussion questions on tests
8. 297 Other (Specify):
58 In your opinion; why don't more teachers implement activitie 7
gifted studeats? Please check all that are appropriate.
N=573 o
1. 59% tack of funds and resources at the school
2._247 Lack of personal interest
3. 417 Lack of recompense for teachers
4; 497 Lack of training in the zrea
5. 217 Lack of support by the district
6. 34% Other (Specify):
59, lease indicate the two areas in which you would be most interested
in teaching a gifted/talented class.
N=256
Rank
t: 2 Math 8. 5 Performinz Arts
2. 1 Language Arts 9. 4 Computer Literacy
3, 3 Sociat Studies 10.713 Interdisciplinary Classes
4, 8 Science 11._14 Future Problem Solving
5. 6 Foreign Language 12.710 High-Level Thinking
.. 11 Music 13. 9 Leadership Skills.
7..7 Art 14. 12 Psychomotor (P.E.)




L0, Please check the topics for inservice training which you wculd
like to attend.

. 27
32
1%
3

IQ
A

Identification procedures ‘nr gifted/talented students
Activities for gifted/tlaented students

Differentiating curriculum for gifted/talented students

Howitgﬁtegghihigh—levet thinking
% Meeting the needs of gifted/talented students in the
regular ciassroom

«_22% None

e

I

N,
N

l

1~
e

i B LD N‘ —

s 4

i
B

I

N

Questions 57 and 58 had an '"Other' alternative; and respondents were asked

to elaborate: #ll the responses given for each question are recorded in

Attachments P-4 and D-5; respectively:

Responses to item 58 indicate that teachers of gifted students use a

combinmation of techniques: Although 79% of the respondents said they

use more advanced marerlais, ati other items received feiativeiy high

percentage: as weltl; for example; 'independent assigrments' was selected

by 64% of the respondents.

A maJorIty (59% Indlcated the reason why more teachers do not 1mplement

glzted and talenred programs 1s due to tack of funds and resources at

the school. Anocther declared reason is tack of training (49%).

The p* ferred top1c for inserVIte tra. nlng (65% of the teachers respond-

ing to item 60) was "mesting the needs of gifted and talented students

in :ie regular classroom.' The next most rreferred topic was "how to

teach high-level thinking," selected by 43% of the resporndents.

l?
O
e

O
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82.41
AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

April 13, 1983

TO: Teachers of Gifted and Talented Programs in

Grades 3\ 7,’ and 9
FROM: Martin Arocens
SUBJECT: Teache- irent, and Student Surve?s

copies of three surveys designed by the Texas Education
Agencyr(*EA) fo letion by all teachers,7§gg4gnts and their parents partic-
ipating in & gift ¢ and talented program in grades 5, 7; and S: The results of
the questlonn ire will be tabulated and 1ncluded in the required arnnual report

to TEA. :

Enclosed p;eaSé

The cooperation of all students,; parents,; and teachers invclved is féquéStéd
since compllance with the terms of the grant will optimize the District's chanc-

es of resceiving State grants for the local Gifted and Talented Program in the
future. b

Please as% students to take the questionnaire home to their parents and return
the completed ones to wvou as soon as possible. Please return all completed sur-
veys by FRIDAY, APRIL 28, 1983, through campus mail to:

ﬁartln Arocena
Office of Research and Zvaluation

Administration Building

& prompt compietion of this task will be grea
gquestions please call me at 435-1228.

tly appreciated. If you have any

Thanks.

Evaluaczion

and

Director, Office of Redearch

Assistanc SuﬁefifiéWuen_ for Eiementary Education

cc: Hermelinda Rodriguez _

Gifted and Talented Office
JAT I s
Edclosure D-10 9,
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- Page 1 of 2
“.4 INDEPENDENT SCHOOL DISTRICT
jrTice of Research and Evaluation
GIFTED/TALENTED TEACHER EVALUATION
3F THE GIFTED/TALENTED PROGRAM
Dear Teacher:
We are éyaluating the 51'fed/ alented prog.am A 1tz nnfnéqn on the fdilo@fhg
items. Please answer the Foi:owing guestions as :.n@Sti’ . . you _caa and return_the
form_to: Murtin Arocena, 0ffice of Research and Evaluaticd. Please feel free to

offer additi:nai comments on the back of this form:

Grade Level (circle appropriatz srade): 5=15 7=4 9a7 O=3

Numbar of years tsaching in thr gifted/t2lent3d program: C=4; 2=7; 4=3; 1=8; 35 S5=2

Yes No Blank
1. The objectives of this progrzm build on the regalar schosl _ B )
curriculum: 27 -2~ -0
2. The entire staft for the grade levels served b the program
received staff development on -haracteristics and identifi- ] o _
cation of gifted/ralented stoients: 14 12 3
I wolunteered to ieach in the gifted progran or was selscted
to teach in it after I had exnrecsed 2 positive 1. .2rest. 27 1 1
4. I recaived sta<f developuent traiaing befcre I began teach-
ing in tHe progrim. 12 145 o
5. Support staff personnel such. as lihbrarians and counsalors o o ,
have recsived training in gifted sducation: 10 12 7
5. I freaguentiy work with suprort staff personnel in develop-
ment 6f the program. 12 14 3
7. I hava ¢ orduc ed sr gar*ic‘pated in a mee'lng to °xp1a1n ) o ]
the zrogram to parents. 17 e e
3. I.rave had planced conferences with parenzs of individoal .
stadents since the starc of the school year. 9 17 3
9. Parents contact me concerning this program more than they
have in othar programs [ have taugnt. 7 29 2
10, fGederally, there is a positive differenc2 in the szudents’
ability to solve probelms. 25- e
11. Generaliy, there is a positive difference in the students' . . .
ability o rassarch information corractly. 24 % 1
12. fenerally, there i3 a positive differeice in the - .udants’ )
ability to demonstrate critical thinking skillis. 25 2 0
13. oenerally, LHere 1s 2 9051. ive d1r‘ernnce in the shuﬁent" -
ability to plan and organize time and information. 25- -3 1
14, sznerally, the self-concept of most students in the program ,
33 improved. 27 1 1
15, I would 1ike to ta.ch “nis course 2gain next year. 22 < —0-
\oVér,'

-k
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82 1 ATTACHMENT D-2
Page 2 of 2
1 serve %he &ducational needs of gi?fa’dﬂ:a‘lénied stodents by: .
. Yes No

%15. Teaching students who have been advanced one grade. 13 14
17. Providing a speciai activity for gifted/taiented students
in regular classes. 9 1
13. Sponsoring special programs approved by the District’
qifted/talented office. : 17 -1
19, Sponsari~g leadership orojécts. 8 10
20. sponsoring independent sStudy projects: 13- 5
?1. Grouping ¢ifted/talented students within a group for
instruction: 9 7
I use the following with giftad/talentad students: Yes No
22. aterials different from thr <2 for regular classes 17 2
22. Special textbooks and/or boo:: : 15 5
23, Materials from the Distric’’ Gifted and Talented Office 11 8
25. Materials from a specfal ~us.iculum designed for gifted/ .
talented students a5 _3
25. I receivec INSERVICE TRi™ "G related to gifted/talentad _
students' needs and probievs and/or how to teach them. 9 -1
27 I think [ benefitad from .ne inssrvice training received. 11 3

salented arsgram. Do vou ' :ve any ideas or suggestions on how t0 2nnance this pro-
aragram. -0 JOuU any S :
gram? Please share them with us.

The District is considerinn » major,reviéién/;éa;ééhizétidn,cf the District gifted/

* Irans L5 zhrough 17 wére developed by ORE.

ERIC
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GIFTED/TALENTED TEACHER EVALUATION OF THE GIFTED/TALENTED PROGRAM

ThHe District 1§ considetring a major révision/reorganization of the.
District gifted/talented program. Do you have any ideas or suggestions
on how to enhance this program?

"More information givéen out from the gifted office about their program
to get more help from the teachers and staff. I have enjoyed work with
the gifted staff witn A7.%. Thev are tops!"

""There seem:. = & a i.terest in the formation of ar honors Geometry
program at .. . :6N. Theire exists an honors program in Advanced .
Algebcra. The students surveyed were in regular first year Algebra and
will be a part of Mu Alpha Theta next ¥vear. I think it would be bene-
ficial both to the students and to the educational process if at all
possible."

"I am Sponsor_of Mu 2lphz Theta which is conduvcted outside of regulaxr
class time. Therefore, it has been difficult to maintain communication
between students, teacheérs, and parents. I wouid liké to See a Math
Team class being offered as an elective cour:. ."

"There needs to bé more AISD approval, Support and intégration into
regular curriculum, which I believe is taking place gradually.

'Gifted/Talented’ seems to be a term used in a situvation that seems
.to_be more fitted a§ 'enrichment'. The truly giftau . .y &till be
lerft out because of testing and behavioral problems. o

I'm retiring thi- year; but my journalism program =as really en-
riched my last wvecrn as a librarian in AILD. Please continue to = _
enlarge and support such programs. Thank you for my experience with
the program."

"1 feel that teaching in a gifted/talented program is one of the most _
valuable services I have ever provided. I hope that teacher input will

be a part of any considered revic?~-.  have heard that a 'zet' curricu-
lum is being considered. I hop © would be made for utilizaticn
of individual teacher expertise : . would notv be & 'canned'
program., The use of a release t&a - .5v + - heen _a boon to me and the

entirz feculty. I onsider it a veiu Li:e .Se of funds."
"Expand stafr., Utilize input from existing starf."

"Yes, but suggestions are just that without real consider. ‘»n given to
them: o . ) . o ) o )
1. Gilted science programs should bé given first priciity in
in this District. o ) . ) )
2. Teachers of thne gifted should bte ailowed to give input in
 major deciSions ituat will affect them and their programs.
3. Teachers of gifted programs should bé Ziven mure training
bv qualified consultants.
b-13 )
O ' 9 U
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Page 2 of Z

4. Staf fing for gifted programs should and needs to be increased -

\ _ no teachers, no classes! >
5. Parents should be inciuded in the decision~mak1ng process -

it's their children we are teaching."

"Provide training for teachers! Reaiize the difference between gifted

and honors programs:. Give gifted same emphasis and support as re-
source and athletic programs."

"Provide materials for.teachers to get ideas from in subject level.

Provide G/T magazines to individual schools - not Gifted Cffice:

Provide at least one conference for each teacher to attend for ideas.

Provide time for teacher to write units for G/T students. When this

is added to other duties; the work task is almost overwhelming.

Provide an opportunity for G/T teachers to share units with other G/T

teachers and do the printing for them to use in sharing session.

Come and visit our’ classes and sece for yourself what we are doing.

Prior notice will help us to have materiails ready so your time will
not- be wasted." :

"Our progfam was organized as a voluntary club; not a class: We

started the year with members; inciuding severail 9th graders. Un-

fortunately the 9th graders$ did not complete Science Fair projects.

One in particuiar participated in activities; 1Ibrary trips, and a -

field trip: He taiked to a physiczst at UT and made a good beginning,

but he did not completetheproJect.r The other 9th graders came to

several activities; but never even began an independent study. I

would not recommend this type of organIzatIon for 9th graders,; at least

based on our experIences. The older students seemed to work much better

and completed projects. _ .

"The selection process bothers me. I haven t hit upon a solution, but

I'm working on it. I have an average of 25 students in class and

usuaiiy there are 8-10 who should not be there. But the schooi insists

that I have 25-36 students to. make the ciasgs."

day, everyday, in every school to meet needs of gifted students."

<

D-14
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QUESTION 57. IF YOU TEACH A SPECIAL CLASS FOR GIFTED STUDENTS; PLEASE

INDICATE WHICH OF THE FOLLOWING TECHNIQUES YOU USE:

"many oral performances."

"Unfortunately, the only gifted students I have (in my f£ilm production
class) are not considered gifted by others. : .1 disagree.” :

"Assignments that incorporate advanced materials, outside readings,
writing and class discussions."”

"Have more involved activities planned.”

"Longer assigmmencs."
"Use independent contr-~cts."
"™ore actual experiences (by students) Similar to those studied."”

"Cover topics not mentioned in curriculum = higher level thinking and
geometry—-spatial relationships«"

"Had to cancel - administration did not want to keep 'gifted and talented®
and just domped all tevels.,"

"Ask questions at a higher level."
"Special projects and demorstrations."
"Study trips used to enhance subject:”

"Visits to museum with exhibit we are studying."
"Trips."
"Have more class discussion qUéstioning techniques used."

"More creative projects; students evaluate each other's work."

"More long-term, multi-discipline assignments.”
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* QUESTION 58. 1IN YOUR OPINION, WHY DON'T MORE TEACHERS IMPLEMENT
ACTIVITIES FOR GIFTED STUDENTS?

-"Leck of time necessary." (115 respondents gave this enéwer)
"I'm not familiar enough to knnw'why."

"Swamped bf mundane tasks." N

"Too many other 'needs' to meet."

"Lack of knowledge " |

“?hiiosophicai difficulties with the Cifted-Taiented concept."
"Class sizee too large; advanced materials iatking.'"

"No real selection process for gifted."

“Leck of support at base school."

M"There are too few gifted students to warrant it."

"Red tape makes it aiscouréging to try;"

‘"Lack of organizational structure for it."

"Some teachers don't work with that type of student."
"Lack of training."

"Lack of interest in certain school.”

"Too much time out of School to orgénize and plan,"
“iézinéésc" |

"Most teachers are not aware of the many different kinds of programs
.available that could be implemented in their schools. Also teachers

who are interested have no idea of how to begin or any guidance once

they get started."
"Lack of flexibility (need to allow small classes)."

"Lack of materlals and teacher manpower (i.e., gifted spec1allst or
classroom aide). :

D-5
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QUESTION 58. IN YOUR OPINION, WHY DON'T MORE TEACHERS IMPLEMENT

ACTIVITIES FOR GIFTED STUDENTS? 1}
"Excellent at small schools = we have no money."
"Lark of gifted studéncs.” |
"Lack of teachers."
"Classroom behavior and too many low étudénté in EIAESdem.h

"Perhaps the overwhelming fact that the 'Gifted' kids are outnumbered

makes it very hard for us to put a lot of extra effort into their
nurture and education." : N
""Need to reduce student/teacher ratio-"

"We have very little need for gifted programs. We need help with.
underachievers."

"Restriction on racial quotas."

"Understaffed:"

"Other perceived priorities; such as the basic curriculum.”

"No overall program: 1If a child transfers, he or she would probably mot
have a similar program." e

"I think they do in every classroom."

"Lack of knowledge of procedures.”

"Class loads of 30+ students hinder implementation.”

"Easier to plan one set of activities than to vary according to abilities:”
"Lack of hetpers."

"Too many students and not enough time."
"Peachers can only do so much."
"Rasponsibilities .o remaining students.”

"Mixed levels of students in classes.'’

D-17
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QUESTION 58. 1IN YGUR OPINION, WHY DON T MORE TEACHERS IMPLEMENT S
ACTIVITIES FOR GIFTED STUDENTS?

"We're expected to try to do too many things for too many different
people; i.e.; (1) individual differences, (2) resource, (3) bilingual

or ESL, (4) G/T, (5) SCE." )
"Lack of candidates."

"It's another form of neglecting the slow learner and minorlty childreén
who have special needs."

"Lack of personal gratification:"

"iﬁ my area we don' t get gifted students. Also, all students should be
encouraged to use their skills, imagination, etc. "no matter what their
level." .

"Fxcessive emphasis placed on the 'academically gifted' o’nly;"i

"Lack of enough students (class of 5 causes overloading in other areas):"
"Some of the éiémantAry programs don't help and many hinder students:"
"Insufficient number of truly gifted students:"

"Pupil to- teacher rétie = classes are too large."

"Lack of human résources -"
."Class loads too high-"

"Not encugh special programs for gifted .”

"Lack of structure -" '

"Lack of paid planning time "

"Too many problem kids; too many below lével; too many required demands:'

J

"There is not enough time to make 3 sets of plans (éifﬁé@,iéﬁefége, below

grade level) for 8 subjects each day. I ailready make 2 sets of planmns for

most areas and 3 for some!”
"Too many discipline problems; classes too targe:"

"Grouoing problems - too many levels as it is."

D-18 S
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QUESTION 58. IN YOUR OPTNION, WHY DON T MORE TEACHERS IMPLEMENT

"We are much too busy trying to help those -who are very low."
"Schefduling problems for teachers and students."

"Not enough heilp."

"Lack of appropriate testing to determine such, administered by
qualified personnel." .

"There are only a few gifted classes in grouped situation.”

"Lack of~support by Principal."

"Teachers are too busy bringing low students up to level."

"My kids don't qualify ." J

"Lack of ;i’esignéréion of such students ."
g :

"Too many ha éléé;"

?Teachersfare worn dbwn too mucn by ridicuious BuSy work ~ . N0 energy d#?
left for important things."

"™Main concérn is teaching those who are behind."

"In mathematics, the course selection — at the high schooi tevet -
provides adequately for the gifted

"We do in science and math."
"Grading system not weighted ."
"No prepéred units/materials."
"Too much paper works Good teachers can provide for gifted in ciassroom-."
"Too much book knowledge; not enough real experience:” /
"Gifted not identified .”

"Lack of knowledge of G&T. Lack of good direction from district: - We

neet a set program if possible: It takes all of our time just to plan
and keep up with the regular classroom!"
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QUESTION 58. 1IN YOUR OPINION, WHY DON'T MORE TEACHERS IMPLEMENT
: ACTIVITIES FOR GIFTED STUDENTS’

- "Too much paperwork ."
"It 1§ extra work = teachers don't feel efforts are recognized ."
- "Too many low achievers in classroom to allocate enough time "

"The district needs to address the issue of gifted' teachers teaching

gifted students and consider more preparation time and compensatioﬁ. We

need to change the title 'gifted and talented' and redefine.”

"Required paperwork to receive Funds ."

"Don't have class of .G/T's."

"Regular student load."

"Too many average/below average to conmsider."

"Guidelines for admission are too stringent.”

"I honestly believe it's due to teachers' already busy schedules and
efforts to reach underachievers-" : '

"y strongly feel trained; educated speciaiized teachers only should

instruct, not the regular classroom teacher - It 's an added burden

/a§me—w1se to an a]ready way overdemanding amount of work."

"Review of programs should be dcne by those familiar with the capabili-

ties of students invoived in program ."

because of class load."

"Too busy with paperwork.'

"It would take away time needed for all students."
"Because we have £oo many not considered gifted!"
"TIoo much on teachers already.”

"Double respon51bi11t1es - 2 classes to plan and prepare for regular
and gifted
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QUESTION 58. 1IN YOUR OPINION, WHY DON'T. MORE TEACHERS IMPLEMENT
ACTIVITIES FOR GIFTED STUDENTS?

"Lack of support people; subs aren't even available for field trips.

Class ‘slzes are not adjusted downward."

"Lack of physical energy."

"Too much red tape and surveys!" ) .

p-21 _
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Instrument Descr

tor Survey

I—=a dagzriceicn 3f -he ifxmomuman

_for Administrators" survey_included 62 questions- Sofie questions on this
were- a1so included on the '"Questions for Teachers' survey to allow compari=
TS Gere asked only of administrators, The survey was coupu:er-genera:ed during

- 3ous=-~-0Eh
1982~-83«for the Eirst cime, wi:h,adminis:ra:ors asked only about tapics applicable o o

them. Inforna:inn related co accreditacion, secaff developmen:. recention, discipline,
bus monicors; achievement, insurance, administrator evaluation, Project PASS school
resources, gifted/talenced programs, and counaselors was collected. 3

To wnom was the izgtrimemt acdmiziszarsd? :
~il-District adminiscrators were surveyed (N=315). Administracors ‘teceived only quescions

which applied to chem. The nuuber of quesjions received varied from 10 questions for
some central adminiscritors to 33 questiond for some elementary school adminiscrators.

o

- ‘ ° * ° >
257 Zanv. zizss 34 the igsemumens gdmiadgrazad?

Once. Survers were first sent out Februazy 14 with a remifde® sent gebruar? 23.

Fnez wad she instrumens admigistarad? c
R

?éﬁruarv I4. 1983 HI:H a reminder survey February 28.

~nere wasg tha lazesusent adodimiseavad? - . .

Throuzh the school mail .*o A&iiﬁiéé?aééré' butlding addresses.

W33 the lnstrumenrt zdminigsavad undar

w3, altrfough instructions were the same to everrone.

a

5&%%g%%ﬁeg¢ﬂ5 wizh ke ‘-s--__-ui >

st r3liddze 37 =ha zaga?

Vone tha:z are knowa.

Discrict Pricricies’
t'.'aJ.ua:.on,(ORE‘) 3nd

Q»51onses for sane ;ﬂfés:ions a:ewavail bla froa

S Lue Sone item rssponses

can be comparad o those of teachers cn their survev.

ERIC

Aruitoxt provided by Eic:

Tua -
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; 'Administrator Survey .-

Purpose

The "Questions for Administrators” survey wasg designed to.collect informa-

tion on issues of importance districtwide. This year!s survey . included

unstions on accreditation, staff development, health insurance, administrat-
§.OT evaluation, Project PASS; school resources, Gifted and TaleWted pro-

o
‘grams,; and counselors. Questions on a Variety of p*ojects ind:topics are

included in an effort to cut down on the ‘fotal number of surveys issued.

.a

The purpose of the Gifted and Talented questions was to address the

following decision and évaluation questions. ) :

- . —

.Qecision Qgestion,Dl'_ What components of the present District
efforts,. if any,. Should be modified or deleted° Should agy com-°

ponent be added? < e

Evainationiﬁuestion Dl-1: What are the Gifted and Talented A
Program's characteristics and unique features‘7 '

;Evaluation:destion_Dl—Z‘r How are th@ Gifted and Talented 5
Programs different from the regular classes (non—gifted)7

Procedures .

iﬁgeaﬁéﬁé;, S o -
—_— . .

Staff of the Office of Research and Evaluation and other central ad— B

gg@iﬁiééggfafé and/or teachers in Fall 1982. . A District evaluator and
avalgation assistant wprked indiVidual'y with those submitting the
“questions to finalize the questions~and samples. A final draft of the
survey was produced in January 1983 and distributed to ORE and other key
administrative staff for review., Some mindr changes were again made.
The final survey included b2 questions; of these, nine questions addressed
Gifted and Talented topics. These questions are included in Attachment
E-1. . : cN .
This year's survey included over twice as many.questions as 1ast year's.

. It was computer—generated this year, and administrators answered only '
questions ‘applicable to them., Some gqiiestions applied to all administrators;
these were answered by all ‘centrul and a random sample of half the ele- ~
mentary and secondary principals. Other questions that applied only to ele-
mentary and secondary school administrators were randomly assigned half to
one group of principals and half to another. Finally, somé projéct- ’
specific questions were given to all applicable administrators. One of =~ .
the” Gifted and Talented Program's questions (No. 69) was sent to all

-
-

E-3 - ’

IO
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séﬁpléd"' There were 79 administrators from secondary, and 74 from

o = - _ <

elementarys Haif of the administrators at both the elementary angd

. secondary levels; were sent the other eight questions.

3

. ' ~ wResults

Results of the Gifted and Talented questlons are shown in Attachment E-l

Only one-third of the schooi_administrators said all gifted and talented

students at their-school were currently being served. Lack of funds or

interested teachers for these programs, were the top reasons mentioned for
not serving everyone: - Schoois reported serving students who were served

most often by abiitity grouping, individualizad instruction, and extfra

assignments: Several questions dealt with priorities for the program.

School administrators valued :"gifted" (academlc) programs more than

"tatehted" (artistic) progr%ms, wiith top priorities in language arts,

math; and” science. . When foreed to choose, administrators said Gifted and

‘Talented programs were most important at the intermediate (grades 4 - 6)

ieyel. Over half (54%) of the administrators believed every classroom
teacher should provide special activities for gifted and takented studernts.
The best time for gifred and talented classes is durJng the regular class—

time in the sane sub1ecth

they included an "wthei" alternative.e Resporises glven to these items, .
are recorded in Attachment Nos. E-~2, E-3, E~ﬁ E-5, and E~6;_respect1vely.

v

The Glfted and Talented ques t10n which was sent to all theeschool adminis—
tratcrs sampled was an open~ended question requestifig ideas and suggesq;ons
on how to enhance the D1strict s C*fted and Talented programs. ‘a1l the.
ideas and/or suggestions received are recorded"in Attachment “E-7. Inere

were 29 administrators who responded:. ' These responses varied greatly in
content.r %owever’ therebis one guotation that summarizes most of the

'comments: : - : -

"InserV1ce -training, personnel ard add1tional funds; more'

standardization across the District "

-



82.41 . "~ ATTACHMENT E-1
a " Page 1 of 2

52. Are all the gifted[talented students in your school cnrrently
served by a special program? N=122

YES ’ NO
32.0% . 68.0%
53: How has your school served gifted/talented students this year°
{(Check all that apply) N=62
TOTAL
RANK  POINTS
1: 54 Grouped by abllity ]
2 39 Individualized®instruction
7 .9 Provided a mentor .
3 29 Gave extra assignments
. 6 13 Promoted to next grade
4 17 Accelerated to next grade for someé classes only
5 14 . other (Specify): (SeexAttachment E_z},,llll,,w,

S4. In your opinion, which ‘areas should have gifted programs 1n the'

schools: Pick your top three choices, rating your highest priority

as "1." N=52 .
 Tom
RANK  POINTS :

1 77 Language Arts

2 "70 Math :

8 9 Socital Studies -

3 47 Science )

8 9 Arc

12 2 Prama
S 11 3 Music

6 15 Leadership '

12 2 Psychomotor (Physical Education)

10 5 Foreign Languages

4 29 Computer Literacy

8 9 Interdisciplinary Classes

5 19 Future Problems Solving ;

7 13 High-Level Thinking -~ -

11 . 3 Other (Specify): (S8se Attachment E-3)

55. Please check the reasons why some g1fted/talented students are not
served in your school. (Check all that apply). N=56

\

~ TOTAL
RANK POINTS .
1 30 - Lack of funds to implement a program
4 17 Identificatfon gnidelines are inadequate
2 24 Lack of teachers interested in planning and
o teathing a G/T class
5 13 Concentration of resources in other programs
7 3 I have chosen not to hold G/T programs in this school
3 19 Not all G/T students were identified
6 10 Other: = (See Attachment E-4) I

R » - —a— 11 §4-C
, PO . B YN Y [ o |
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o :

. 56. Special activities for gifted/talented students should be provided
by (check one) N=56 .
Sjﬁéi Every classroom teacher

21.4% Teachers who have received in-depth G/T training oniy

10.7% Any interested teacher
8.9% . One or two teachers per grade levél

5.4% Other (specify): (See Attachment E-5)

57. -When is the best time to have gifted/talented classes? (Pick one)
' N=60

3% Before/after school

1
83.3% During regular classes in the same subject (gifted math

during regular math;. taiehted music during regular music

class)

3.3% Gifted programs in the basics during regular classes

in "non-basics" (e.g., gifted math during art class)

At which level do you think it is most important to have gifted/

58.
talented. programs? (Pick one) N=54
Primary Intermediate Junior High Senior High
11.17% 55.6% 11,127 2272%°
59. Which type of program do you think is most important? (Pick one)
N=58 )
87.9% Gifted (Academic) 12.1% Talented (Artistic)

E-6
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OPEN-ENDED RESPONSES TO QUESTION NO. 53
FOW HAS YOUR SCHOOL SERVED GIFTED/TALENTED STUDENTS THIS YFAR?

"Enrichment activities within regular classroom to stress high 1eve1‘
thinking skills."

WEnrichment classes."
"Enriched activities.”
ir'bi'*iéétir'r;zg neea's in k:'Jr.al'ssi'ooiné;;i ‘

"G/T Office provided Kay Johnson to work with two teachers."
"Special programs."

MSpecial computer program, art program:"
"Teacher working with them as a“selected group."
ﬁwe have Gifté& teacher." |
"Independent study;"
“Higher Level Thinking classes:" |

"Special music for top 8% - 2nd and 3rd."

"Field trips and resources:"

"Classes at U.T.; leadership opportunities."
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OPEN-ENDED RESPONSES TO QUESTION No. 54

IN YOUR OPINION, WHICH AREAS SHOULD HAVE GIFTED PROGRAMS IN THE SCHOOLS?

| "Gifted Underachiavers (see Whitmore, 'Giftedness, Conflict &
Undérachiéveément')" ' .

-y
F-P‘\
i
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OPEN-ENDED RESPONSES TO QUESTION NO. 55

* PLEASE CHECK THE REASONS WHY soME GIFTEB/TAtENTEﬁ STUDENTS ARE:NOT

SERVED IN YOUR SCHOOL.

- "No élearly identified philosophy in this area. Concern about students

being 'singled out' or developing an elitist attitude. Extra stress on

student with severai demanding classes is also a problem."-

"Size (Enrollments)".;

"Lack of teachers with time to do 1f:"

"I think children should be sérved in classroom according to need."
"Emphasis on basics must come First.” '

"We are presentiy going through a re-organization and change of focus
period.”

"Number 3 is the main reason." ( Lack of interested teachers.)
"Only 8% could be served according to ‘guidelines.”

"I feel all children have potential that deserves development - not

just one group."

"Staff/scheduling” .
"Some students wish to take easier classes."

"Not ‘enough teachers to allow extra programs - special classes."

;

1475
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OPEN-ENDED RESPONSES TO QUESTION NO:. 56 »

SPECIAL ACTIVITIES FOR GIFTED/TALENTED STUDENTS SHOULD BE PROVIDED BY:
"Peachers who have received tralnxng to teach G/T students. Teachers who
feel this is an important need." -
:?EYEEZ;C%§§S£99mmE?§Cb§?,?@9,i?,iggéiéggéaj;ﬁﬁétﬁéé received Eééiﬁiﬁéi

) and who Has met exit criteria of training program."

"Additxonai classroom teachers are needed.'

“fﬁﬂiGi&ﬁéiiié& instruction.”

E-10 7 s -
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OPEN-ENDED RESPONSE TO QUESTION NO. 57

WHEN IS THE BEST TIME TO HAVE GIFTED/TALENTED CLASSES

"Depends on the number of students to research. Usually better during

the school day when affected by desegregation."

E-11
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60.

"Provxde release teachers to buildings, 50 interested teacher could

have time:"

"Inservice trainIng, personnel, and additional funds. More standardizaé.
tion across the District.” ' :

"It should f£it évery school. It is the opposite of Sp.Ed. continuum.
The curricolum should be differentiated and teachers trained. It's

imp. the wider the range but in every grade."

"Identification by G/T office. Program plan paperwork greatly reduced:"

"Let principal -bave a right to hire a well-qualified teacher. ‘for each
grade level - bright, interested and dedicated. Pay her."

"Give the same training to East AISD teachers on how to prov1de for
gifted students in their classes. ,G1V¢ each elementary school 2
flat amount to use as appropriate to their particular population. Set
basic criteria that must be met by ‘school to be eligible."

"Clear indications and guidelines that prevent 'status' behavior in
parents and- students.

"Our school is small,(@éb,students);w Our facilities are also inadequate.
For us to do a quality job with a G/T program we need: 1. a replacemert

facilitv,72 more teachers and students on each grade level, 3. mandatory
programs in each school "

"Prov1de staffing support for sections that draw less than 20 students
in a section. v .

"Get Better coordinators for secondary."

"Let's not forget the students in the middle. We tend to provide for

‘those at the top and bottom and forget the middle majority."

"I believe that G/T students should be accomplished through a combina-
tion of acceleration of. student promotion and by expanding curriculum

' choices “upward to include higher level study.”

"Provide identification factors for assigrment of- student= co such

. classes - reading. scores, step grades, teacher recommendat 5 ete."”

"pDefine gifted and talented; Set up standards-for entry."

"Change the name! T feel some negative personality traits are develop-

~ ing within some students labeled as G/T."

I T R
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82.41
Page 1 of 3

60. DO YOU HAVE ANY IDEAS AND/OR SUGGESTIONS ON HOW TO ENHANCE THFE.
DISTRICT'S GIFTED/TALENTED PROGRAM?

"Develop a district-wide plan .to coordinate the program K—12 after

developing a working definition of what G/T means in AISD.

Specify the criteria for choosing G/T students.

Provide staff deveiopment to teachers who will be responsible for_

teaching G/T students, and counselors and administrators.

Provide support through additional resources to support the program

if it ts implemented.”

"1. Install a program for Gifted Underachievers as in Cupertino, Calif.

(see Whitmore, 'GIfted Conflict: and Underachievement ). Consider a

'needs based' program for gifted underachievers, i.e., rather than get

hung up on 1abels, :1et'r meet obvious student needs.

2 Train a cadre of teachers, a couple at each grade level at each

school; who wiil receive and provide learning opportunities for gifted
kids." p _
"Better teacher awareness as to who is G/T."

”Definite guidelines, policies and directions need to be provided, along
with -enough to make it believable. We also need stronger leadership and
some continuity. It is a problem when a child can be gifted in one
school and not another." .

"Find out more about their famlly Yoots and encourage creativity -
especially Wlth minority students who have not had the academic gift
of training." .

"We really need additional persons to haVe a gifted and taléntad program."

"Staff Development for allfteachers. Topic. How to meet the needs of
‘the G/T in regular classroom - -during the school dav."

"Any program is only as good as the teacher. We design programs
utilizing certain teachers. When that teacher leaves (moves, dies, etc )

the program -folds."
"Train teachers to make G/T a regular part of the classroom."

"Stop callIng it Glfted & Talented and insist that each teacher and

all schools provide something special to meet the needs of all children.

"One gifted teacher on each campus that wants the program."

E-12
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’

60.
"Involve communlty resources more and utilize 'Gifted-Taiented' PEA
resources.’ . o

"An increased number of mentors in Bﬁsiness, industry, gdﬁefﬁménﬁ, etcs,

A person on each campus to arrange enrichment experiences for a select

number of students in a number/variety of situations: He/she should

have no other responsibilities except to see that quality experiences
are placed with identified G/T student: : .

Money for each local campus to provide special materials for special
progects.

toward the low level classes - heavy percentage — then it makes scheduling

difficult. Also; all teachers need to be aware that more of the same

isn't necessarily better: These students need experience that is high

level; but also must be able to do what others do:

G/T isn't in one area, and;therefore, to develop one over another WIii

leave good kids out.

To explore individualized Instruction for junior-high schooi* needing

a teacher who has time to guide 7Eh&éﬁEs. A teacher who has five classes

a teacher who has time to guide

is a very fatigued teacher.

E-14
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_ Instrument Description: Parent Evaluation of the Gifted And Talented Program.

@
INSTROMENT DESCRIPTION:

Brief Dascription of the instrumant:

The survey. designed. by TEA consists of 18 items. 'rhe first: two asked parents to

identify the grade of their student and.how long that Student has been enrolled in

the gifted and talented program. .The other items were statements regarding various

aspects of the District's program. Parents were asked .to indicate whather they
agrzed by selecting & yes' or "ao' dlternative. TW6 Items which followed the
format were added by the District. Finally, the District also added an open—ended
question asking for suggestions to improve the program.

To whom was tha instrument administered?

To parents of students in fifth; seventh; and ninth grade enrolled in gifted and

talented programs. .

How many timas was the instrument administered?

Only once.

Whan was the instrument administered? o -
The surveys were sent on April 13, 1983,

Where was the mstrument administered?
Parents conpleted the survey at home.

Who acministered the instrument?

The Znstrument is sel‘—administered.

L9

a-i

What trammg did the administrators hava?
Yot applicabla.

°

Was Ehe instrament administered undé.— sfandaréfzeé canditions?

No.

Were. thare proEiems with tha msfrumenf or fhe aéniiriistr'atio’n that
might affect the validity of the data? N
Yes, The foIIowing problems were ident::Lfied° a) the need for a third alternative

. to-indicate no knowledge about the item, and b) item four has two pafts. Some

parents needed two sets of responses to answer appropriately to the two components

of the statement.
Who developed the instrument? )
The survey was designed by TEA.

« -

o

’ What rehablllty and valldlty data are available on the instrument?

None.

r}iré there norm data available for intarpreting the rasuits?

‘Mo, there are no norm data available.

Q | — ‘77 — - E-Z - l_gtti | . N . -

ERIC

Aruitoxt provided by Eic:
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'TEA PARENT SURVEY

oo . R
Purpose
A parent survey was conducted to address the following decision and re-
search queéstions:
ﬁécision Question D1: What components of the present District

effort, if any, should be modified or deleted? Should any com~ °
ponent te added? .

Evaluation Question D1-12: How were parents imvoived In "
Gifted/Talented ergrms?

Evaluation Question Dl1-13: What do parents like abdut the
program? ' -

Evaluation Question D1-14: What problems have they identi~
fied? - - '

°
Procedures

Talented Program was sent to 504 parents of ngted and taiented students

enrolled in grades five, seven, and nine: A cover letter (see Attach-

ment F~1) accompanied the survey asking parents for their cooperat;on,
in completing the survey and for a prompt return: Parents were asked

to return the survey through their children to the teacher in charge of

the Gifted and Talented Program, who in turn sert the surveys to the
Office of Research and Evaluation for tabulation and analysis:

parents to identify the grade of their student and how long that student

The survey, &esiéned by TEA; consisted of 18 items: The first two asked

had been enrolled in the Gifted and Talented Program: The other items

- -z, T —-—§D ——--—-—

were statements regarding various aspects of the District's program.

Parents were asked to indicate whether they agreed by selecting a ''Yes"

or "No" alternative: Two items which foiiowed the format were added by

the District: TFinally, the District also added an open-ended question

asking for suggestions to improve the program.

There were no apparent probiems in the distribution-zad collection of
the surveys:. However, parents had problems answering some of the items,
as is indicated by the responses in non-prescribed places and comments
in the margins. The most prevalent problems include the following:

- i =7
a) the need for a third alternative to indicate no knowledge

about the items,
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b) item &4 of the survey has two parts. Some parents needed

o two sets of responses.to answer appropriately to the two ' o

components of the statement. !

The District added to the survey three items to address

~local interest: Two of these ftems followed the format of the survey ¥

"and the third called for a written response. The three items added

were the foilowing. . , 7 P

0. This year, i attended parent activities related to problems,

‘fieeds and/or programs of the Gifted and ‘Tafented students.

o I benefited from the parent act1v1t1es related to Gifted
and Talented students. y : 1 :

- District Gifted and Talented Drogram. Do you have any

o The7§istrict is con51der1ng a major reorganization of the </‘~

ideas or suggestions on hom to enhance this rrogram?

7 o Results : ‘ :

There were 504 snrveys sent out to parents of students in. Gifted and

Talented Programs in the District s fifth, seventh, and ninth grades.

However; only 32% (163/504) were completed and returned.

The item—by—item results of the survey are presented -on Attachment F-2.

'overail; the parent evaluagtion of the Gifted and Talented Program was
positive. The'majority of the parerts said they understood how their .
children ‘were selected to participate in the Gifted and Talented Pro-
'Furthermore, the responses to the various items 1ndicate that the majori—
ty of the parents think that the Gifted. and “Falented Programs are bene-=
ficial to their children. Ninety percent of the respondents would 1like
_their children to continue in the programs.

As was indicated above, the last item of the survey, .which was adﬁgd

by the District, asked parents for suggestions and recommendation° for
program improvements. There were 50 parents who addressed the open~ .
éided question and/or who made comments with respect to the District s
Gifted and Talented Programs.. The responses may be classified as:

-

s

) General support and/or overall satisfaction with the 12
- EY v : %
o Regquests and ‘suggestions for expaniiion of the program 15
districtwide and from grade to grade and school to school.
‘o ,Requests for more information about the program. . D 6
o Criticism,og.certain programs in a given_school. 7
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o Criticism of the instrument (the survey) for being too 3

ambiguous or for not being specific enough.

o €riticism of the selection process and required number of 3

students in certain classes.

o Reqnests to give extra credit to students participating 3

in Gifted and Talented Programs.

A1l the responses given by parents are recorded in Attachment F—3 Alsc,

a computer file was created with the data received and it is stored at

the University of Texas at Austin Computation Center under the code name
0263 PARENTGT. The layout for this file is presented in Attachment F~4,

A

-y
&
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AUSTIN INDEPENDENT SCHOOL DISTRICT.

Office of Research and Evaluation .

April 11, 1983

Dear Parents:

J
/
/

Agencv (TEA) to be completed by parents of chlldren part;czna-

.ting in gxfted and talen.ed programs in orades 5, 7, and 9.

The purpose of these questionnaires is to determine the effac- -
tiveness of the gifted and talented program. The lnformatlon

wrer—-ehat weobtain will help us'to modlfy and improve the program's
~ability to serve the needs of gifted and talented Stqdents

Please complete the questlonnaive and send it to the teacher of
the Gifted and -alented ‘program in which your child is participating:
A prompt delivery will be acpreciated.

call Martin Aroceaa at aaa =1228.

Thanks.

. ‘.;'\ l»‘

Szncerel). — I
y, - 1

el (e

Marcin Arocena

Gifted and Talented frogram Evaluator

_ig
Zncliosure

12
‘6160 GUADALU‘:’E AUSTIN, TE\AS 78752 312 7 458-1227
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PARENT EVALUATION OF THE GIFTED/TALENTED PROGRAM

Dear Parent: v
This year your child part1c1pated in a program de51gnea to meet the needs of
g1fted/ta1ented students. Currently, we are evaluating this program in order
to improve its effectiveness. You can help us by reSponding to the following.

-statements ‘and returning the form to your child's teacher. Please feel free

. to offer additional comments ori the back of this form. : '

N=163

éraae level (circle appropriate grade): 54101 7<8 9=16 Blank=20 2=16 =2 .
Number of years your child has been in the gifted/talented program:
0=23  2=38 = 4=14  6=2 81 . | .

.1=65 3=15 52 3 7=l 9=1 L ' " Yes No Blank
1. 1 understand how my child was selected for th1s program 140 21 2 .
2. 1 anderstand what the obaectjves of ‘this program are: 128 22 _13
3. I _understand How th1s program fits in w1th the regular o B

c]assroom work that my child is doing: 133 26 6
"4, 1 have been invited to visit th1s program and have
' been given the opoortJn1ty to visit with the program N
teacher. : . 97 .53 13
: My ch11d has the opportun1ty to exp]ore sreas that _mmnwwmwtgiw.‘NHMWTM_MWMaf"“ =
expand on the regular curr1cu]um. . : - 150 -2 11
6. My child is receiving adequate tra1n1ng in basic o
skill. areas; : v 141 13 9
7. It is 1mportant that my child receive instruction : ’
with children of similar ab111t1es and potential. 148 8 7
8. My child is not concerned about missing his/her regular B
classroom time. _ 91 52__. _20
9. This program has helped my child become a more inde- - -
pendent learner. _ 133 —15 15
10. This. program has improved my child's ab111tj to solve o L
probiems 1ndependent1y 117 20 © 26
11. My child is better able to organize his/her time . - .
since entering the program. : 104 39 20
12. My child enjoys school more since he/she was enrolled S
in the program. o 125 18 . 20 _
9 125 - Form GT=5R83
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Yes No Blank

13. My child's self confidence has increased since enter1ng o

this program. . 125 _25 13
14. My chiid is having difficulties with friends as a 4 o . )

result of his/her participation in this program. 14 144 5
15. My child tells me about activities in this program. 147 9 7
16. I would 1iké my child to continde in this program. 146 13 4
17. This year; I attended parent activities related

to problems,; needs and/or programs of the g1fted/ : , o

talented students: 47 111 3
18. I benefited from the parent activities related to _ _ , -

gifted/talented students. 39 87 37

19. The District is consider1ng a major revision/reorganization of the District
gifted/talented program. Oo you have any ideas or suggestions on how to enhance
this program? Please share them w1th us.

Ideas and suggestions given by parents are recorded on Attachment F-3.
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PARENT EVALUATION OF THE GIFTED/TALENTED PROGRAM

The District is considering a major revision/reorganization of the
- District gifted/talented program. Do you have any ideas or suggestions
on how to enhance this program?

"I have been pleased withthe overall variety and quality of offering
in G&T English. However; I continue to be convinced that AISD would
be better off scrapping the whole misleading concept (most of the kids
in these programs, including my own, are not gifted and most all kids

kids who can qualify for quality classroom experiences. At Gasis,.
for example, so many of the children qualified for the lﬁnited number
of slots that the selection process was a joke!"

"y, feel these programs take a very firm and organized teacher: The

students at no time should be allowed to get by with constant disobedr—

‘class and making study time or teaching time iﬁpossrble. This has

happened this year. S
If a student has such a discipline problem and so iittle or no re-

spect for his elders and fellow classmates, he has no right to remain

in the class -~ no one has the right to take away another's potential

learning right. S
Just because an individual is capablegofilearningior moving through

material at a2 more rapid pace that another doesn't mean they are a

'better' person — in high school this seems to be an issue. The students

" should feel more-responsiblée-with~this prrvrlege of- a~special~program ——

and enthusiastic to perform their very best to show their appreciation

to the people organizing these programs and the teachers who make it
possible.’

ing this school district. Counselors should encourage students to take
these challenglng courses 1f they feel the student is suitable for the
program .

"It is hard to make suggestions about a program which I have no reail
knowledge of."

"More information to parents. fore parental and student participation
in formulating programs.” ¢

F-9.
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"Since I am not well-informed about this program, I don't really have

any specific suggestions: other than increased information to parents

about the programs. Apparently; I was invited to attend a parents'
meeting but had schedule conflicts:
I certainly hope you continue with the gifted/taiented programs; as

well as the magnet program, but T don haye any definite SUggestions
for enhancements." : . -

"Being a newcomer to the Austin area, I have missed the organizational/ .

introductory parent meetings; I do not know any specific details about

the Austin program; nor was I able to get many details when Iifirst

inquired -~ I have not met any of Laura's teachers. I do think she's

belng adequately challenged in many’ areas, but I would 1ike to know

more about the individual academic programs."

"I do not think a chiid should have to choose between gifted language

arts and art enr1chment. Art in the public schools is treated like an

untouchable: no art.teachers K—3; 1 hour once a week for half a4 year

4-6; 12-week expioratory on alternate days in junior high and not a

'designated elective' for honor graduatlon in Austin High. Art should

be valued creatIve expression that is encouraged by art teachers. Please

put some money into the program."

"My daughter is-very frustrated about all the work. ahe must make up

(while gone to her gifted classes). The teachers are unhappy abdut the

chiidren (especially my daughter's) being gone from their classes. This

~—-feeting--is--passed..on-to.-the.children and _my _ daughter feels it's unfair.

She had been expected to make everything up the next day. We have

tried to work things out with teachers, but no one wants to give ap

their time with the children and I don't blame them. I would like to

see all gifted children in one-class or offer the ngted classes before

or after schooi: Things cannot continue Iike they are. Everythlng oy

daughter does is with perfection; and now since she is in gifted she

is expected not to make any mistakes in school without getting an X on

her performance sheet. The combination of gifted program and performance

sheets has created a problem w1th behavior at home."’

"I have really little information regarding what the obJectives are; I

: have never been consulted or brought in in order to understand the
program better. No teacher-parent facilitatlon has been explored

I believe it is important for my child to get thlS advanced instruction,
but I wish to be more involved in the program."

"Hy child is not in a spec1al program for social studles.r She is qu1te
bored - is not challenged - frustrated. I would hope in the future this

is corrected.”

F-10
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"As you might conicludé from my answers to this questionnaire; I have been’
duite disappointed in the class in question (it is a 'Point 9' English
class at Travis High) '

_ The class began with lots of talk about goals:.and the future. But over
the course of the year, judging by what my daughter has reported what T
have observed by examining her reading and writing assigmments, and by
what her friends have said, the actual demands made on the students and -

the level of instruction haye Been surprisingly lows

I blame the teacher:. He has had a group of unusually capable- students,

bright and eager to learn; and has fallen:far short of their potential.

It may be-—indeed, it probably is--not entirely his fault: To be sure,

he has so many students in the class that no one could accompiish muach

_with them; and he has too many classes:

Nevertheless; he ha€ failed to engage the children in probing classroom

discussion, and his reading assignments often do not coincide with the

-actual work that occurs in class: That is, he will assign reading, and

will talk about other matterss

Worse; he asks the students to write long essays on the readings; and -

then. returns them without a single comment:. They come back with a grade,

and that's it; ¥ actually doubt that they have been read:

I make all these comments; I might add, from the point of view of a o
professor of English at #. T., a former director of the University s inter-
Adisciplinary honors program (Plan II), and as the trainer of a great many

numerous gifted and talented' classes, beginn1ng four or five years ago
at Linder,.continuing through Travis Heights Elementary; and now in
Fulmore.  These ¢lasses have been disappointing;-toov —I-recall—the-scienc«
class at Travis Heights; where the special teacher missed lots of classes
and seemed to be good only at declaring his written goals. :-Too often,

these programs are public relations matters for parents; without substance.

biology course, T don't feel it is demandIng enoughs T would like to

see an outside independent project assigned (e.g.; book report, making

a model; conducting an experiment, etc:) Also, I feel an occasional essay

question on a test is appropriate: I am happy that my child seems to be

so interested and stimulated by school: I wish that a greater effort

were made to ensure that parents are made aware of course objectives;

units, due dates, etc. T want to support the schools, but find it diffi-

cult when I am unaware of these th1ngs.

i
ool
w
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"My student participates in this program by taking advanced classes. It
is my impression that the advanced classes are fhot taught so as to take
advantage of the opportunity to provide the students with- special
advanced- instruction. On the contrary, the instriuctors seem to deal

with the classes by assigning more work. The greater number of details
is then forgotten within a short time., It is a pity that the instruction
is not at a more advanced level so as to give better understanding of the

subJect.

", This evaluation sheet is poorly wrltten ‘for an evaluation of a
a nigh-school course.

2. The work load on a student in these type classes at tbnes is ]
overwhelming with little regard to the homework of othar classes.’ They
are pushed every day usually with no let-up for 9 months, and are ex-
hausted at the end of the year. We hear z lot about teacher burn-out.

A studert who strites. for academic achievement can reach burn-out also.

3. Some of the work such as coloring worksheets,,seems to be busy
work and has little value and takes a great deal of time.

4. Sometimes the classes Seem short on explanation and long on expecta—
tion. A gifted student can_learn faster and grasp concepts but still
needs proper instruction. They may be in a college-level course but are
not college age.

5. Children need encouragement, praise, a reasonable workload and a
pleasant etmosphere to learn. These advanced tlasses should be a place
for achievenment, not a place where 2 student feels punished because he is
an achiever.

6. These classes do teach a Chlld how to study because they have to in
order to survive.’ That is a benefit-even though the class itself may be

"I feel _programs for ‘gifted students are too limited. We shoui&'spén& an
education/retarded/problem/pregnant students. My,opinion is that Aust’n's
- gifted programs are the equivalent of my regular high school crlasses. I
hate to consider the mediocrity of the average class."

"I want to See more of it at more schools - even if the classes could )
meet only,monthly in the lower grade levels-so more RlngCQuld be touched
and stimulzted by these excellent teachers and educational ideas."

"I would appreciate the advantages of G&T continuing into the Jr. High
‘levels! I also would like to see Spanish taught to all students at all
grade levels, G&T and regular classes as setup within e: each school, K-6!"

Seen

F-12
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"Continuity of programs between schools is important. To go from Hill

to Read to Martin to Anderson and keep track of what level and basic
'skills have been covered is a non-trivial task." “

"Provide programs for gifted/talented systemwide, rather than having

the programs depend on the -generosity and motivation of teachers.

. Instruction in basic skills should be part of any gifted program so
that the g/t child does not become less. proficient in these sRills as

'accelerated work' is emphasized.
Find a 'gift' in every child - or a special interest - which can be

encouraged and nurtured*

Change grading systéﬁ to recognize work in "accelerated' classes."

"Would appreciate some more émphasis on science."

"I feel 'teacher input' is vegry important in the reorganization. By

'teacher' I mean the teacher who is presently working with' the program."
"I hope somehow in the coming years computer literacy will be included

in the Gifted/Tatented program. Computers offer limitless possibilities
for creativity for all children, and particularly those who are very
creative and need avenues for the expression of same. Also, I hope parti-
cipation in Future Probiemsolvers can be continued. T would also look

for programs that teach critical thinking! e. g., Great Books; however, I
am not pleased with the materials they offer = perhaps the District could

organize its own program.”

"The 1mportant thing is to challenge ther. Do not llmit or cut back on
the program:. 7Tf anything, expand it! These are the best w« you've got -

- don't lose them, either in ianterest or from AISD "

"Expanded program rn area of social stud1es, science and computer tech—
nology for the elementary child."

"Program at LBJ should be expanded into the areas of English and Math
with continaity ofiooth teachers trained in these fields with the
"abilities to deal with gifted children."

"I feel :this progra@7r§7essential for AISD. There aré definitely times
when students have greater capabilities than their other classmates. I

feel these students need to be stimulated to maké them strive for better
things. I feel the length of time could be expanded to take in more."

F-13 J; 3 R
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"I think thé greatést jusStice we can do to this program is to make it a
continuing program’which follows the child from school to school. To

start a program in one school and bus them to another that doesn't have
the program is a great disservice to the child and the teachers at both

»§¢hodl§. I also feel it is of utmost importance to work with the teachers

Share their program with other teachers. Find out,what makes her or hﬁn
an éxcellent teacher and try to help the teacher who needs ie,"

"1, Set up programs for lower grades. Why wait to do something about

these children until fourth grade? I feel their needs are just as im-
portant as the children who are slow learners or have learning disabili-

~ties. Why allow them to become bored or uninterested in school which can

cause poor performance or behavioral problems. (I must add that we have

through the years and thankfully we have not had the above problem - except
in one instance)

3 Mr. Liebick -and Mrs. Sawyer are to be highly complimented for
their programs this year. They are exceptional and their enthusiasm is
contagious: -

4, Extend the classes to cover science and social studies.

fitted from the program offered. However, I thinx that the learning
opportunities offered to her by this class should not be limited to
'gifted/talented' students. -All interested fifth graders could bénefit
from this class and should have the opportunity to join it."

"I feel that the maJority of these questions do not. apply to ninth graders

or are not relovant to this age. The program has challenged and kept

the interest: of our child, although she has not always liked the assign—.

ments. _ Tnis\ls not a top priority for us (her liking the assignments)

We do feel this program needs to -be continued."

"It is important_to continue grouping by ability. The best situation our
child had was 'in second grade in a total G&T program at Highland Park
Elementary under Dr. Chapman and Mrs. Bell. Spending all her day with
other similarochildren was the most challenging. The moving,in and  out
of programs each year depending on the faculty's ability tc 'put together'’
a G&T program ig very chaotic and has little continuity. We'd support

a magnet school with an emphasis on languages, language arts; math and
science: Your questionnaire is difficult to answer; our child was an
independent 1earner,'self confident, able to organize he time prior

to this year:

F-14
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"This question is poorly constructed. The responses are directed by
the wording of the questions: The information thus obtained is of little
significance."”

"My personal view is that I would prefer to see the program offered to
those who show a particular -strength or interest in z specific subject,
i.e., an exténsioni of basic curriculum at which they excell. Computer
is great for those studernts interested in math, but why not also in-
corporateé harder math problems." ‘ '

"I feel the childrén should have 2 better understanding of the selec—
tion criteria."

"1, For secondary students; elevated grade points for G&T courses.
2., Better communication with parents as to the nature of G&T courses -
_in Travis High School. ) ,
3. Eliminate "minimum number of students in a class requirement and
limit enrollment to those students who meet the criterlaffor admission.
_ 4. As a parent; I am not fully awdre of the criteria for selection
of my child for this program and I would like to know." -

1 Students who take G&T Science in 8th grade should§>eceive credit for
freshman science if they do well enough in the class to-skip 9th grade
science and go directly into Biology. .

2. These students need to be grouped together in Chemistry and
Physics, etc. ,

3. There is a- grading problem. My older son néVEr,se&@ed,to study,
and got an A one Semester in Biology. I don t think he did 1/16 of the

puts in several hours every night' S
4, I think a trip to the-UT Biology Labs would be great. I think one

day of seeing real jobs in scientific areas could bé Vvéry motivating."

"My only comncern is that my child Has rot received credit to distinguish
her participatlon in the gifted/ta1ented program., I have seen reports
prov1de extra cred1t for such courses., Seems the school systém could
have addressed this problem before now.'

"My son has enjoyed most of his advanced classes. I believe he is in
3 this year (10th). They are tough classes_and hé does_not make as_good
_grades a2s he would if he was in a regular class. I feel it is not fair -~
to these students that are put in these classes that it is not shown on
their report card or school record that they are in advanced classes.
point down. “Some students get in eas1er classes to make better grades,
These classes have been good for him, but there,6 again I Feel 1ike these
special students should have the recognition they deserve. ’
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o

"Objectives shoiuld be writteén for parents. Activities should be explained
(in writing) to parents - such as a beginning-of-the-year list of projects
Regularly sending work home for parent viewing would help parents stay in
touch. Reromnend 2 mentor system involving various professions with
childrén going through on rotational basis. Recommend a Great Books—type
program for various levels, with mentors joining in." .

"Yes, I would suggest, having resource people from the University,df Texas
to visit and tell about their departments and their areas of study."

"Our child's teacher has done an outstanding job as a teacher im this
program. She is most enthusiastic and has made learning a2 fun experience
for my son.’'

"I 4m very pleased with the program as it now exists and do not feel a.
major revision/reorganization is necessary."

"Wc feel this is an extremely important and necessary program and sincere—
1y hope it is continued!"” ,

"The program with which I am most familiar is the High Level Thinking

one that operates at Ortega Elementary. I have been Impressed with the
course of 'study' and the approach to problem solving. Our child has
benefitted from the brain-storming, synthesizing, analyzing approach to
learning. We feel that these skills incorporated in the HLT program are .
valid and workable in all areas of life and lifetime learning. We would
like to see more of this style of program in the Gifted-Talented curricu-
lum."

"I like.

2, Creativity’ poems, stories, paragraphs.
3: The excellent teachers who have given so much to Michael." “a

My children have all benefitted from these classes, and I hope they will
continue to do so.'

"As parents, we feel this program is very educational and beneflts our

daughter greatily in the art world.

fit has been a very benefitting pfogfam in view of the budget crisis
the school district is in. But I think a broader program is needed.

]

i More emphasis should apply on the basic tools ~ math, reading, and writ-

ing. Small items, such as the slide rule in math, and good grammar,
should be some of the topics offered."

F-16
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"We were very pleased with the gifted/talented program, particularly the

science: David enjcyed and benefitted: We are looking. forward to an

enhanced program for the sixth grade with even more science:"

- "% think the program is excellent: I wouid like to see every chiid have

" basic instruction in drawing, composition, color, shading design and

perspective as part of their regular schosit work." -

L

F-17
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Inst:rument: Descriptibﬁ; Student EValuation of the Gifted and Talentc” Program.

- -

INSTRUMENT DESCRIPTION:
Brnf Dosr.nptlon of the instrument: - ‘

The survey designed by TEA consisted of sixteen items: Tha firsE two iden:ify
the grade in which the respondent is enrelled and the mmber of years in which -
the respoudent has been. participacting in.gifred and ralented programs. ‘rhe icens
cover various aspects of the program. - N

To whom was thaé instrument adminlstered? '
To students enrolled in gif:ed prog‘rams in grades five, seven, and nina.

How many txmes was the instrument administered?
Only once.

Whon was the |nstrumant administared?
“ The surveys were mailed to instructors teaching 3:Lf:ed and talented prograﬁs

in grades five, seven; and nine on April 13, 1983. Teachers passed if on to
their students. : .

Where was tha instroment admlnlstered" -
The ins:rumen: was administered at :he schools.

‘Who admlmstéréd fhe mstrument"
;he Ins:rumen: is sel:—adninis:ered .

What training €id the administrators have?
Not applicable. ,

was the iastrument administered under-standardizec cenditions?

No. ) : v

Wére thars problems wnth the instrument or the admmustratlon that
might affect the validity of tha data? : o

Yes. Respondents had difficulcies I.mi:ing themselves :o a "yes" or 'mo"
al:ernx:tve in scme of the items,

'Who davalopad the instrument?

LU S Tha?l'ms Education. Agency..

S . N o L
what reiiability and validit%;h are available on the instromernt?

None.

Ara there norm data available for intarpreting tha resuits? R

Yo, there are not. o
Q o : 6-2. B 138 ) .

ERIC

Aruitoxt provided by Eic:
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TEA 'Student Survey

- ‘Purpose

A student survey was conducted to fulfill one of the obligations pre-

scribed by the terms of the grant from the Texas Education Agency for

support of a demonstration Gifted and Talented Program:

The student survey provides information to ‘address the following deci-
sion and evaluation questions. :

ﬁeciaiongéuestion Dl: What components of the present listrict
effort, if zny, should be modified or deleted? Should any com-
ponent be added? K

Evaluation Question biii: "wﬁat are,the Gifted/Talented
Program characteristics and unique features? .

Procedures

TEA designed a survey to be administered to all students in Gifted and

Talented classes funded with state monies in grades five, seven, and
nine. This survey was sent to 504 students in AISD.

The survey consisted of sixteen items. The first two identify the grade

in which the respondent is enrolled and the number of years in the

Pifted a2nd Talented Program. The other four items are statements, and

respondents were asked to indicate whether they agreed or nc: by select-
'ing either a yes" of "no" alternative.

v

tributed them to their students. When the students had.returned the

~surveys, the teacher mailed them to the District's Office of Research
and Evaluation for tabulation and analysis.

In general, the distribution system operated well: The %ﬁiy minor
problem was _ that some completed surveys were received after the dead-
line prescr1bed However; all the surveys were entered® into the file:
The infonmation collected is stored on a magnetic tgpe ac ‘the: Hniversity

of Texas under the code name 0263 GIFTSTUD The f'le fofhct is presented
in Attachment G -1. x///

Some problems were found with the format of the s rvey. Some students
had difficulties answering the items and needed a/ third alternative to

‘express something other than a "yes" or '"no" answer.

The_survey used-is-included in this appendix as Attachment G-2.

. =3 13y
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Results

»

Overall, the evaluation of the Gifted and Talented Program by the students

was positive.. The majority of respondents (90%) understood why they were

selected to participate and what the objectives of "thé program were.

Finaiiy, 93% of the respondents said they would 1ike to continue in the

5

gifted and talented program.

A statistical summary of the responses obtained for each item is presented
in Attachment G-2. :

There were 26 studerits who wroté& commeénts and opinioms. Twenty-five of
these resporises came from fifth graders expressing their appreciation
for the High Level Thinking. program and asking that it be continued.

The other comment was written by a ninth grader and is critical of. the
fact that upon enrolling, she was not given information about the Gifted
and Talented programs. Also; the student thinks that the classes of

the Gifted Program in her school are '"'purely advanced academic courses."
All thé comménts given .by students are included in Attachment G-3.
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STUDENT EVALUATION OF THE GIFTED/TALENTED PROGRAM .

' Bear Student.

We are rev1ewing the effectiveness of our gifted/talented (G/T) program.

-We want to know hoWw you would evaluate both the program and its effect on
you as a learner. Based upon your participation, indicate whether you agree
or disagree with the following statements. Also, feel free to make comments
about the program on the back of the form. Thank you for helping us make -
the program more effective next year.

Grade Tevel (circle aﬁb}‘dbﬁatév grade): 5 1327=25 9=55 Blank=18 . Other Grade=13

Number of years in the g1fted/ta1ented program. -

\

Yes . No . Blanks
1. . '1 undérstand why I was selected to part1cipate in the o o | )
gifted/talented program. - 219 16 8
2. 1 understand what objectives I am trying to reach in , '
. this program. - T _207 26 . 12—
3. 1 can apply a 1ot oF what I learn in this program to
my regu]ar classroom work. 4 190 45 _8 -
4. I f1nd the work in this program too* easy o 33 - i94' : 16 .
5. 1 find the work in this program too hard. 20 _ 201 22
6. I have learned research and study skills in this o |
program that help me in other classes. . - _184 52 y)
7. 1 enjoy working with other students of similar - '
- abilities. o o 227 i3 3
8. I am able to keep up in my other classes. | =~ 22 10 7
9. I get to do more independent work in tﬁiélbiégiaﬁ; . 196 - __41 6"
10. As a result of program activities, I find it easier ,
to solve problems. ' _174 55 14
.11. As @ result of program activities, I am better able o - -
to organize my time. o 140 91 12
12. As a result of program act1v1t1es, I am able to express
myse]f better in wr1t1ng than I could before. —167- ——66 - _10_
13. I enJoy school more since I started in this program. ,_l 174 &3 g
4. 1 wou]d 1ike to cont1nue in the program. ‘ 228 10 . 5
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STUDENT EVALUATION OF THE GIFTED/TALENTED PROGRAM

"I find it challenging."
"You need an in~between column."
"Yes .I would like_to be in the honors éédmetry program." (3 responses)
. "The work in this program is' just right." (6 résponses)’
"I think this program is: just wonderful!" .
. - . B {"::
"Some students I can't stand. I névér could organizé my timé anyway."
"I don't want to do more independent work."
"I love it." :
"I think this program is a very good one because it helps mé in my other
classes also. In doing report and’in Social Studies and Health. I like
this class because it is very interesting
"I think that this program. is worth it and I'm glad that we have it
because it makes the students think harder and it is for people who are
High Level Thinkers. I don't want this program to go. to waste because _
I like it the way it is. I think that this program should be all around
- the world, because I love this project."” .

"I don't think that the special G/T programs should be. disccntinuéd

would have stayed in class during this hour. I think that more gifted
classes should be installed in more. schools so that kids can have the.

same privileges as the students at Harris."

"Ifeel that we should continue this program because it has helpéd’children»
solve problems. You can talk to your teacher about any question and not

be embarrassed. You can talk to other kids with the .same interests and . .
abilities as you have._ I think the program is an outlet to get some o
problems more organized. Please continue this program." . ‘
"I think that the G/T.programs should be continuad. I like them."

"I think all G/T programs should be continued. I think I had a great
year or better year With H.L.T., at least bettér than it would have been."

"y really enjoy the program. t makes my work in.my other classroom .
easier," ’

"This program is fun and helpful and if it is discontinued it would be
a great loss." : v o
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"I entered as the first.7th grade G/T English class and the first 8th

grade 6/T Math class in Victoria The objectives and selection process

were clearly outlined I transferred to Austin and nothing was explained

to me. ' I wish to continue, but I would rather do more creatrve work.

The classes here are purely advanced academic ‘courses.
"I enjoy High-Level Thinking class Very much The work is much more .
interesting than the work I had in my other class because it takes

more thought.r Many of my,friends are ‘in the class,and,we all enjoy.
working together; L would definitely"liké to continue the program.,"

it. I would recommend this H L.T. class to many schools and to please -
keep them in the schools théy are already in." =~ . . - :

"H.L.T. helps mé with a lot of my work. It helps me get along better
with people." : . :

"This is my first year in this clags and I really enjoy it. I like
working puzzles and all the other things. We have wonderful discussions
and go on to high-level topics which you can't do in a2 normal class."

..4—

"I féel that this class is a wonderful experience for me to be involved
'in. The class lets me go beyond my level of thinking. I would really

like to continue this class."

'ﬁiou learn”new concepts. ﬁanéié yourééif in situations. Gain confidence
in yourself. Meet friends and enemies (whizh teaches you ‘hew to regain
friendship or 'battle' tactics in 'slight' War).

"I am glad that this gifted/talented program is at Ortega beécause in
other classes if you ask a question the teachér gives you a quick answer
like no or yes. My teacher gives you a full,'elaborated interesting
answer and that ofié duéstion goés into many more subjécts iand béyond
other levels. I want this to be spread to otheér schools so gifted people

can express more of their ideas."

" "I think H.L.T. is fun, bit weé are not in hére to have fun, we're here to

learn, and I think I am learning alot in hereé. I get .to do more things:
by myself and I' 'm’' learning alot about things I didn't know - for example;
The Underyater,Community, I didn't know alot about that. And my parents
are glad I am in this class. They think now I'm smarter. Before I

‘wasn't getting good grades and the teacher and I talked it over and gave

me confidence that I could get. better grades by doing more work and
€laboraté on things I had to do, and I did. I was getting better and -

. my family is proud of that. That'swhy I still want to be in H.L.T. and .
" 1lét théré by H.L.T. in other schools and have it next year.

o 144
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"I would like to participate in this class again next year because it's
a class I can look forward to. It is fun but also it's very interesting
and a great learning experience. Honestly, I like it because it has
a lot of my friends in it and I do better work when I am around my

friends.™ -

e

"I think that this is such a wonderful class: I learn so much. .If they

did not have it I would be so disappointed. You can ask high level

questions and get a high level answer.: This program allows me to use

my imagination and go beyond normal elementary cnrriculum

N

"E find working with my colleagues in a H.t.T. program very rewarding:

_The time I spend in this class.is well spent tﬁne*"

"I would love to continue in this gifted class; and I think other people

would benefit if there were more. I really want to stress the fact that

I am able to use the skills I am taught in this classroom in my other

classes. If this talented program is not continued I will not be able

to express myself more often and be able to go beyond- my regular thoughts.

As .you can see, I am very absorbed in this program. Please continue this

program."

"I 1ike this gifted thinking program because I can think more:. It helps .

T TZ°°= ST e T T T e T R

me think more and put more thought into a question than I normally would

in class. I learn more than I usually do; and I like being fooled and

fooling other people with brainteasers.

Another competition I am interested in in High Level Thinking is the

Future Problem Solving test: It also . .allows you to elaborate y0ur think-

ing: T also like the subjects used in them because they give you a broad

‘ variety. Yes,; this is it; HIgh Level Thinking, where gifted people can

feel free to thinks T couldn't miss a class, I 1ike it so much. I hope

I will be able to join Masterschool this summer: I also can 't wait to go

to MaiIbu €6rand Prix."

"I enjoy H.L.T. and: want it to go on for my sister, my friend's brother,

etc. I enjoy my friends here and want to stay. H.L.T. is fun and excit—

' ing, especially with my teacher here.

"I think this program is very fun and interesting. I hope I can be in

it next year. I have learned a lot in this program."

"I think that we should continue this program because it really does

help us learn, work out other problems; and think: I really love this

program. And’ I think if students like us can work and think harder

than others we should have this program, because this is really helping
us.'

"I feel that this class could be both educational and informatIve and is

ez

)
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"I think it would be goongo.have a faster class for faster students.”
"I don't think enough people would sign up for the class:"

f?§é§7§36§1§7Iiﬁéi%ééfﬁiﬁg in this program? Some subjects, especially
"English, need to be upgraded.' ' :
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ACTIVITIES OF THE
\GIFTED AND TALENTED EDUCATION TEACHERS
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Instrument Description. Gifted and Talented Activities of Teachers.

P

Btief descrinrion of rha Ii'i§€i‘fxﬁénf§

ThenGifred and Talented Ac:ivicies Form consis:ed Of two parts. The first part
asked\ respondents to identify the area of giftedness in which they worked. The
secon parc was a lisc of ac:ivi:ies and t:eachers. were asked to mark those in
which :hey were involved. . -

.

.

To vhem was the instrument administered?

B . . . ] B . _ . o i _ . _ . R ’.
To state-funded teachers of the gifted and talented studencs.

.

3§ov many times was the instrumetit administarad?

.Only once. . ‘ . .

When-was-the instrument administared? _ S . .
1983.

It was sent to teachers cn May 9,

Where was the instrumesat administered? '

It was sent to the Office of Gifted and TaIenEea Eauca:ion where
have their offices.

the teachers

Who-administered-the instrutent?
It was self-administered. . >

§ rhe 3qmidiscracors EEVE‘;J/ 5

Whasz érainiﬁgAd;

Not applicable.

«

Was tha instrumant admiaistefedfﬁﬁéergsfandardizedACOﬁdi.ions’

Unknown:

Were there oroblems with the instrument or the adminfstracien chat Sight affsct

the validicy of the 3aca?

None. : B ]

Who developed the instrumeac?

Office of Research and Evaluation.

are Eﬁéié nor: aa:a availanle for iacexareciaﬁhe—zes&lea“

Vone avaIIa{I

.

-

V3re.

&;?

ERIC

Aruitoxt provided by Eic:
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Activities of the Gifted and Talented Education Teachers

g, : .
Surpose . o R °

Y

A survey was conducted to address the following deé¢ision and evaluation

questions:

Decisjon Question DI: -What components of ‘the presert District

‘effort, if any, should be modified or deleted} Should any
components be added’ ) . ¢

s B S o
Evaluatien7destion D1-8: How wéré,theé District-funded
teachers of gifted education utilized? What sérvices
did they provide?

Evaluation Question D1-7: How wére the state—funded teachers
and couniselors of giftéd éducation utilized° What services
did~they provide’ o ) : . '

NS e ,
Procedures

A survey was,condugtéd'to,addréSQ t qnéstions stated Each staff .
niefiber from the Giftéd and Talepted Office was asked to complete a check- -
list. This checklist consisted\of two parts., Part A identified the

worked. Part B provided a list o activities.- The staff surveyed were
- asked to select the activities in which they wereé_ involved during the
-school year. The checklist was developed by the Office of Research and
Evaluation,,and it was designed with information obtained. from previous
‘informal intérviews with the Giftéd and Taléntéd staff. Attachment B-1

presents a copy of thé instrimeént used.

3 . LI

S : , - iindingé
There were thirteen professionals employed by the District's Office of
Gifted and Talented Education. One of these was the Gifted and Talented
Education Coordnnator who resigned in December 1982 and was not replaced .
until June 1983,

-

In total, eleven surveys were complétéd and sent to ORE for tabulation
and @nalyses. Of the survéeys réceived; seven belonged to srate—funded
staff and four were District-funded personnel.

- - .

B3




Figure H-l presents the occupations reported by respondents and’ their
source’ of funding. .

_ B Lk .

Number ‘ OCCupétion reported ~Source of funding
_ : N
2 teacher/planner B  State
1 ) teacher _ - . state .. . -
2 program manager . . State
1 ~substitute teéacher. L State
1 counseldr - " State
-1 planner - T ’ State
<3 teacher . - o8 g District -
1 program mana g a ' Digtrdict -
W 0 — -

ZIGURE H—l. NUMBER OF OCCUPATIGNS'REPORTED BY SOURCE OF FUNDING

Figure H—2 shows the areas of giftedness in which the respondents of the
Checklist of Activities said they worked and the source of funding. -

 Number : .+ +Area of giftedness . Source of funding
1 creative/productive thinking - District
1 computers - . District -
1 . art (museum educatlon) : - District
"1 science ' District
1 creative and proﬁuctxve thinklng State
1 science _ _ : iR .. State
1 early childhood . . . State
1 - future probleém solv1ng ; State
1 : : high~legel thinking o - ‘State
14 all areas -l ‘ ' State

FIGURE H-2. G/T AREAS OF MAJCR RESPONSIBILITY OF STAFF

Part B of thé Checklist of Activities consists of a list of fourteen b
identified activities and bné "othér"-éltérnétiﬁé. Personnel from the
Gifted and Talented Office were asked to mark the ‘activities in the list
which correspbnded to the services they provided during the 1982—83 )
school year, Figure H-3 shows the activities listed and the number of

teachers and/or counselors who marked the item:

15u
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Activities and Services

STAFF.

N of S* N of D**

1 4 3 Taught courses for the Gifted/Talented students.

2; 6 3 Provided insérvice training for District's teéachers
related to Gifted/Talented education.

3. 4 3 Developed curriculum matériais fqr Gifted/Talented
courses.

4 - Trained parents of Gifted and Talentéd students.
¥

5. 4 - . Managed Gifted and Talented Programs (as a
sipervisor or contact person)s

6. 7 1 iéCéiVéé inservice training on(iifted and Talented

: "’ Education,

;7. 7 3 Attended - conferences related to Gifted/Talented
Education. .

8. 1 = Réviewed Program Plans submitted to the Gifted
and Talented Office.

9. 3 2 Submitted Program Plans.

o . N _ o &

10. 2 Counseled students.

11. 6 1 Edited the magazine of Gifted and Talented
students works. . )

12, 6 2 ) Contribﬁtéd to Giftea/Talented newslettet, “Questﬁr

13, 2 - Organized Gifted and Talented Programs in the
schools (i.e.;_ helped teachers to start courses
for the gifted).

4. 3 - Participated in the organization of Gifted/Talented
activities at the state level (i.e., state
competitions).

* Numbér of State—funded Teachers  ** Number of District-funded Teachers

FIGURE H-3. ACTIVITIES AND SERVICES OF THE GIFTED AND TALENTED OFFICE



In addition to the activities and services indicated in Figure H-3,

foiit respondents also chose the "other" alternative. Those respondents

who marked the '"other" alternative were asked to specify. The activi-

ties and/or services indicated and the source of funding were the
following:

Teachér A, District-funded: Represented the District by presenting at

i , statewide conferences on gifted education.
Published newsletter statewide highlight—
ing the accomplishments of gifted students.

Elicited University of Texas support and

sponsorship for a statewide meeting of

gifted youngsters co-sponsored by the AISD.

Produced educational materials for use in

Gifted Programs here in AISD and around the

state;

Téacher B, State=funded: Represented the District by presenting at

statewide conferences on Gifted Education.

Published newsletter statewide highlight-

ing the accompiishments of gifted students.

Teacher C; State~funded: Presented at a regional conference.
Teacher. D, State-funded:  Correspondence with teachers and parents.
?

H-6
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. Office of Research and Evaluation
Way 9 1983
T0: State Funded Teachers of Gifted/Talented Education
FROM: Martin Arocena :

SUBJECT: Activities During the 198283 School Year

The research design for the evaluation of. the State’'s GIfted and Talentéd Program includes
the following research questions: "How wer: the State funded teachers and counselor uti-
11ized?” and "What services did they providc?"

To complate this component of the report; please indicate what types of activities and
services you were involved with during the 1982-83 school year.

A. I WORK AS A (please mark what corresponds). _____TEACHER COUNSELOR

____ TEACHER'S AIDE- ____ OTHER: — o

| THE AREA(S) OF GIFTEDNESS 1 WORK WITH IS (ARE):_
B. LIST OF ACTIVITIES AND SERVICES. (Please mark what corresponds)

____ TAUGHT COURSES FOR THE GIFTED/TALENTED STUDENTS. -

£RQV1BED INSERVICE TRAINING FOR DISTRICT'S TEACHERS RELATED TO GIFTED/TAEENTED
EPUCATION.

———4~VDEVCL0PED CURRICULUH PATERIALS FOR GIFTED/TktENTEB COURSES.

MANACED G'FTED/TAEENTED PROGRAWS {as a superv1sor or contact person)

— RECEIVED INSERVICE TRAINING ON GIFTED/TALENTED EDUCATION.

ATTENDED CONFERENCES RcLATED TO GIF*ED/TALEFTED EDUCATION .
QEVIENEG P°56RAM OLANS cIJBMITTED TO ThE GIFTED/TALENTED OFFICE.

——— SUBMITTED PROGRAM PLANS .

COUNSELED STUDENTS.
ESITED THE HACA’INE OF r‘1'FTEEJ/TI\LE'%ITE!’J STUDENTS' WDRKS.

AAAAAVCCNTRIBUTE“ T0 THE aIFT n; TAtEﬂTED NENStETTER "QUEST !
ORGANIZED CIF’ED/TQLEWT:D PROGRAMS IN THE SCHOOLS (1 . , helped teachers to

start Gl1fted/Talented courses).

PARTICIPATED IN THE ORGANIZATION OF E'IF":“/TALENTEn ACTIVITIES AT THE STATE
T LEVEL (i.e., state comgetitions).

OTHER (please specify):

—— et

v

1

= .
ey . ( . - 7 o B R
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Approved: 7L7WZ(Q¢’Z ~omee o Approved: = , gt S
Elementary Ed.

"D1rector, Re;earch and _v?1uat)on .sst' Super1ntendent

Approved: 77 _ S £
. Asst. Superintendent, gecondary td.

Please return to:

Hartin . cena -
Administration: 5u11d1ng
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